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PREFACE 

 

There are some difficulties when performing an evaluation namely whether or not the 

evaluator is getting the right information from subjects or not. As an outsider one can 

sometimes see issues more clearly than those involved in the situation however, what and 

who to believe when different sources are providing different examples is difficult, when 

time at location is short. There were sometimes when answers from a number of different 

sources contradicted each other, I have added these to the report where necessary. The 

best way in which to solve this and in order to provide an unbiased report action speaks 

louder than words. So while I have to a large extent taken into consideration the views 

and opinions of those interviewed during this evaluation I have tried to a great extent to 

focus on the goals which Butimba and LiiKe have been focused on and to give 

constructive examples as to why goals had not been achieved.  

 

Finally, I would like to all those people who I interviewed in order to make this report. I 

hope that any comments will not be taken as criticism but rather viewed as a way to 

develop in the future.  
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ABSTRACT 

The purpose of this evaluation was to examine how successful, LiiKe ry and the physical 

education department at Butimba Teachers Training College Tanzania, have been in 

achieving the goals they set out for themselves to achieve over a three year period. The 

evaluation deals LiiKe, a Finland based non-governmental organisation with the aim to 

use sport as a tool for development in different societies and Butimba Teachers Training 

College, which is the only college where it is possible to study physical education. 

 

Butimba and LiiKe have been successful in reaching the goals on time, which they set out 

in 2006, however they have not managed to make additional strides in bettering these 

goals. This is due to a number of reasons such as the failure to have a regular project 

manager in place from the start of the project; the inability of the head of department to 

effectively delegate duties required of him; lack of interest on behalf of the government 

in this project and in sports holistically and a lack of communication between Butimba, 

LiiKe and Ministry of Education officials  On the other hand, LiiKe and Butimba have 

upgraded sports grounds inside and outside the college ground, increased the number of 

graduates in the area of sports, increased the number of women studying sports, increased 

the number of literature in the library on physical education.  

 

The evaluation suggests firstly that the Butimba should focus on sustaining close contacts 

with the local community; increase co-operation work with the government in regards to 

raising the profile of physical education; increase awareness about physical education 

diploma at Butimba to other parts of Tanzania and to maintain and upgrade facilities on a 

regular basis. Secondly, LiiKe ry should be on hand to assist the physical education 

department if necessary; continue to promote sport as a tool for development in Tanzania; 

ensure that correct personnel are in place prior to project beginning and continue to send 

Finnish experts to Butimba.  

 

Key words: Non-governmental organisation, LiiKe ry, Butimba Teachers Training 

College, Tanzania, Logical Framework Approach 
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1 BACKGROUND TO THE RESEARCH 

The use of sport as a tool for development has been used on a more frequent basis over 

the last number of years. Having lived and worked as a volunteer in Tanzania for ten 

months with a sport NGO I have good experience of seeing what these are providing for 

local people especially school children. It was with the same organisation that I agreed to 

perform conduct an evaluation of a project, which was coming to an end after three years.  

 

The Teachers Training College (TTC) was established in Bwiru, Mwanza in 1939. It 

moved to a place called Pansiasi in 1941. It received its final location in 1952 when it 

was given the beautiful and spacey peninsula of Butimba, at the Lake Victoria in 

Mwanza. The TTC is a large institution and harbours 1010 students annually. 500 are 2
nd

 

year students and 510 1
st
 year students. In 2006 there were 230 women students and 780 

men. In addition to being a teachers training institution, BTC also manages two Primary 

Schools and one Secondary School in the area.  

Tutors at BTC 

 Male Female Totally 

Masters degree 04 01 05 

First degree 20 03 23 

Diploma 10 01 11 

Certificate 01 00 01 

Total 35 05 40 

 



6 

Teachers at the Secondary School 

 Male Female Totally 

First degree 05 00 05 

Diploma 16 09 25 

Total 21 09 30 

 

Teachers at the two Primary Schools 

 Male Female Totally 

Diploma 02 00 02 

Certificate 14 23 37 

 16 23 39 

 

Administrative staff 

 Male Female Totally 

Administrators 19 07 26 

 

Total no of staff 91 44 135 

 

Butimba Teacher Training College is one of the 34 teacher training colleges in Tanzania. 

It is the only college which conducts physical education in the country. The student 

accommodation capacity is close to 900. College takes also some day-students. The 

number of tutors is around 60. Physical Education department includes four tutors. The 
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Head of the Department is Mr. Mwangomo. Two other tutors are Mr. Ngoda and Mr. 

Komba, who is on leave for study reasons. Mr. Mwangomo has a degree in physical 

education while Mr. Ngoda and Mr. Komba are graduates from the University of Dar es 

Salaam, with a bachelor‟s degree in physical education. From 2009 onwards there will be 

three new teachers in the physical education department, Mr. Boniface, Mr. Albert and 

Mr. Andrew.  

 

The TTC is focusing on a two years teachers training education but gives also short 

courses on demand. Last year 966 form six leavers had short courses here. Only Butimba 

TTC and another institute on at Zanzibar are having Physical Education (P.E.) in their 

curriculum in the whole of Tanzania. The Ministry of Education has shortened the 

education of teachers with three months temporarily last year in order to get more 

teachers out to the schools. The Teachers Certificate was renamed in 2005 to be called 

Teachers Diploma for the future. Students who graduate with a diploma are then qualified 

to teach in secondary schools. BTC has since a few years back introduced Participatory 

Teaching Methods in schools in the Lake Zone, i.e. in six district covering 2.380 

teachers. The college is also actively following up on teachers in the Lake Zone. Since 

year 2003 around 3,580 teachers have been assessed on teaching methods. Services 

offered to the teachers-students include among others food, accommodation, electricity, 

water and first aid. The total budget for 2006 was 467.210.920, - TSH equivalent to about 

€292.000. The students attributed with 30, 5%% through fees and other payments and the 

Ministry of Education paid 69, 5%. 

 

1.1 Project implementation 

 

LiiKe ry has been since 2001 in Mtwara Region supporting sport and P.E in Primary 

schools there, first with Finnish Sports Federation until 2003 and then operating under 

LiiKe. The work has been fruitful and Mtwara has climbed up to 5th place in the 

Ministry‟s statistics on students passing the primary school successfully. Sports 

Development Aid, Mtwara, is a Tanzanian NGO which implements the support program 



8 

there. LiiKe and SDA have realised that too few teachers in the schools have been trained 

in sports in order to provide proper P.E. and sports games for the pupils. LiiKe with 

cooperation from MoEVT (Ministry of Education and Vocational Training) decided a 

few years ago to do something to increase the numbers of teachers with sport education. 

BTC was targeted as a potential co-operator and extensive negotiations with the Butimba 

TTC, Ministry of Education, the Finnish Embassy, the Finnish Sport Federation and the 

ministry of Foreign Affairs in Finland finally gave a positive result in 2005. Plans and 

applications were made for a three year project which would begin in 2006. Sport, 

especially ball games are developing children, and pupils who do sports are doing better 

in academic topics. LiiKe is using sport as a method and engine for development and our 

development objectives are to attract all boys and girls to enter the primary school and 

successfully pass it, thus preparing them for future life and education. Education is one of 

the main support sectors in Finnish development policy in Tanzania and as the 

Government of Tanzania has education high on its priority list, it can be said that this 

project is ”in the time” and is supporting national development policies of Tanzania.  

 

1.2 LiiKe - Butimba Project 

 

LiiKe is a Finland based non-governmental organisation with the aim to use sport as a 

tool for development in different societies.  The organisation is geared towards finding 

solutions for development through sports especially for youth, women and disabled. In 

the year 2002 a representative from LiiKe Mr. Koivu paid a visit to Butimba Teachers 

College with the aim to see the facilities and activities carried out in the department of 

physical education and sports in general in the College. During that visit the official met 

students, sports tutors and also had a chance to survey the College buildings and fields. 

He later had discussions with the Principal and gave a feedback and views of what he had 

seen in the college. He mentioned LiiKe‟s interest to help develop sports in institutions of 

learning such as this College. Since then there has been positive communications 

between Mr. Koivu representing LiiKe and the Principal for Butimba College on plans 

for a project. In April 2004 Mr. Koivu while in the country visited the Ministry of 
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Education and Culture and held discussions with the assistant director of Teacher 

education Mr. Binde, together with the then Butimba College Principal Mrs. Kabaka. 

 

1.3 Project objective and integration 

 

The project plan is for three years and the Ministry of Foreign Affairs in Finland has 

approved the work plans and budgets for this period. The objective is to increase number 

of teachers output with a P.E. diploma, improve quality of education in the P.E. 

department and to attract more women to P.E. studies. Goals for the programme can be 

seen from the next section. The head of the P.E. department is the local project manager 

and has the day-day management responsibility together with LiiKe for the 

implementation. The management group of the TTC is at the same time the “project 

management team” and the principal is the chairman. The P.E. project is thus totally 

integrated into the TTC management, supervision and purchasing routines (Tanzania 

Government rules and regulations).  

 

The BTC accounts department keeps the project bookkeeping and LiiKe in Finland is 

refining it for financial reporting. The Vice Principal and the Chief Accountant together 

with the project manager are the three signatories of the project cheque account in the 

CRDB Bank in Mwanza. LiiKe is using “management on distance” methods for 

management and supervision of implementation of work plans and budgets. In addition 

LiiKe personnel visited the project site at least four times a year. During 2006 telephone 

together with e-mail have been the communication channels. At the beginning of 2007 a 

computer and broadband connection was installed in the P.E. Office. LiiKe is using 

Skype contact in its other projects and in 2007 Skype conversation commenced between 

Butimba and Helsinki as well. 
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1.4 Project Summary 

 

The aim of the project is to strengthen the physical education (PE) facilities in Butimba 

TTC. This will improve the teachers‟ skills to handle PE lessons in primary schools. 

Sports are one of the most popular subjects in Tanzanian schools and good PE will lead 

into larger number of youth to participate in school lessons.  

The project has five different areas as follows: 

1) Maintenance of the sports fields in Butimba 

- Maintenance of football (and hockey), netball, volleyball, handball, basket 

ball and gymnastics fields and planning a running track 

- Construction of indoor arena for different ballgames like volleyball, 

handball, badminton, basketball, floor ball, archery, judo, karate, and 

gymnastics 

2) Assistance in sports equipment 

- Support of different sorts of balls, rackets, sticks, whistles, etc 

- Support of Jerseys, shorts, shoes, etc 

- Support of sports videos for training 

3) Supporting the sports library for sports and game activities and physical education 

studies 

- Increase the number of books of physical education 

- Increase the number of books of different sports codes 

- Increase the number of books of plays, games and fun sport 

- Support of sports videos, cd‟s, etc 

4) Training the PE teachers of Butimba 

- Participating in seminars and training courses in Tanzania 

- Possible participation in PE courses in Europe 

- Bringing one Finnish professional PE teacher to Butimba to give educative 

courses to the teachers and students of the TTC 

5) Vitalizing the curriculum of PE with the assistance of Finnish PE teachers, 

Department of PE in the University of Dar es Salaam and the Ministry of 

Education, Tanzania  
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- Update the courses in the curriculum 

- Update the literature used for the PE courses 

- Check the duration of courses and update if needed 

 

One additional goal was added a year later which was to increase the number of women 

graduates from Butimba in physical education. Strengthen the capacity of Butimba TTC 

to organize effective PE courses for the increasing number of students. Project planning 

and management analysis tools anticipate great success to this program, stake holders 

analysis and logical framework analysis as analytical tools have shown a great percentage 

of successes. 
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2 METHODOLOGY  

 

2.1 Project evaluation 

 

As the project was coming to an end after three years it was required with the terms 

established at the beginning that in the final year an evaluation would be conducted in 

order to see whether intended goals had been achieved or not. One of the most commonly 

used tools for project evaluations is the Logical Framework Approach (LFA) which can 

be defined as:  

 

The LFA is an analytical process and set of tools used to support project planning 

and management. It provides a set of interlocking concepts which are used as part 

of an iterative process to aid structured and systematic analysis of a project or 

programme idea.  

 

The LFA should be thought of as an „aid to thinking‟. It allows information to be 

analysed and organized in a structured way, so that important questions can be 

asked, weaknesses identified and decision makers can make informed decisions 

based on their improved understanding of the project rationale, its intended 

objectives and the means by which objectives will be achieved. 

(European Commission 2004, p.57) 

 

The LFA was developed in the late 1960s and has since been adopted by a large 

number of agencies who use this tool for systematic and logical thinking to assist in 

the planning, management and evaluation of activities. The LFA has two phases 

which can be seen from the table (no) for the purpose of this research the Analysis 

phase was used. This phase includes the following components: stakeholder analysis, 

problem analysis, objective analysis and strategy analysis.  
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These components will be explained in more detail throughout the analysis section of 

the thesis.  

 

The Logical Framework Approach (European Commission 2004, p.60) 

 

2.2 Units of analysis and propositions of the research 

 

Using the LFA analysis phase as the basis for conducting this research, stakeholder and 

problem analysis thus allows one to indentify the groups or subject of the analysis. 

Specifically the stakeholder analysis allows one to identify in more detail the units of 

analysis needed to answer the above study question. The following units of analysis were 

identified as the most relevant to this study. 

1. Butimba Teachers Training College 

 The focus here was on the willingness, motivation and ability of the TTC 

and more specifically the sports department to achieve the goals of the 

project and develop for the future.  

2. LiiKe ry 
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 The focus here was on what LiiKe ry did to ensure that goals were 

achieved and what help they provided. 

3. Sport in Tanzania  

 Ministry of Education and Vocational Training 

 Students 

 

To act as a guide for the research, the following propositions were outlined.  

A proposition “is a general statement of fact grounded in the data.” (Taylor & Bogdan, 

1984, p.134) These propositions were related to documented information maintained 

throughout the project and my know personnel knowledge during my time in Tanzania.  

1. Butimba TTC lacks the resources both financially and manpower to develop the 

sports faculty.  

2. Sport has the potential to be used as a tool for development. 

3. There is a lack of qualified sport teachers in schools.  

4. There is no physical education on the secondary school curriculum which reduces 

the motivation and appeal to study this diploma option.  

5. LiiKe ry is motivated to ensure that sport for development projects succeed.  

 

2.3 Data Collection 

 

Data collection was carried out during the four weeks I spent in Tanzania in November 

2008.  Silverman (2001) stated that qualitative methods consist of a variety of means in 

which to collect data these include: in-depth, open-ended interviews, recording and 

transcribing, observation and analysis text and documents (p.23). 

 

All interviews were conducted in private, recorded and transcribed. Interviews were 

based on the stakeholder analysis and were semi structured. All interviews were held over 

the course of two weeks in Mwanza, Tanzania. Finally, data was collected from 

documents and archive material which had been stored and maintained throughout the 

project lifecycle. 
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3 STAKEHOLDER ANALYSIS 

 

As defined by the European Commission in their Project Cycle Management Guidelines 

stakeholders are “Any individuals, groups of people, institutions or firms that may have a 

significant interest in the success or failure of a project (either as implementers, 

facilitators, beneficiaries or adversaries) are defined as „stakeholders‟” (2004, p. 61).  

The stakeholder analysis represents the first step in the analysis phrase of the Logical 

Framework Approach. Steps detailing how a stakeholder analysis should be conducted 

are as follows:  

TABLE 1: Steps included in the stakeholder analysis (European Commission 2004, p.61) 

 

Stakeholder Analysis 

 

The research question was: How have the sports faculty at Butimba Teacher Training 

School, Mwanza, Tanzania and Liike ry, Finland managed in reaching the goals set out 

for this project? With assistance I was able to interview those who have a lot of 

experience working with this project over the last number of years. However, for the 

purpose of this report the stakeholder analysis has been limited to the following:  

 Mr. Koivu who is the supervisor of the project and executive director of LiiKe ry 

1. Identify the general development problem or opportunity being addressed / considered; 

2. Identify all those groups who have a significant interest in the (potential) project; 

3. Investigate their respective roles, different interests, relative power and capacity to 

participate (strengths and weaknesses); 

4. Identify the extent of cooperation or conflict in the relationships between stakeholders; 

and 

5. Interpret the findings of the analysis and incorporate relevant information into project 

design to help ensure that (i) resources are appropriately targeted to meet 

distributional/equity objectives and the needs of priority groups, (ii) management and 

coordination arrangements are appropriate to promote stakeholder ownership and  

participation; (iii) conflicts of stakeholder interest are recognised and explicitly addressed 

in project design. 

 



16 

 Mr. Kanda who was project manager on the Tanzanian side for the last year of the 

project.  

 Mr. Mwangomo, head of the physical education department, who was also project 

manager for the first two years and has been working at Butimba for many years 

 Mrs. Kabaka (Ministry of Education and Vocational Training) who is acting minister 

in the department and former principle in Butimba during the first year of the project, 

so has a lot of knowledge and information about the current project.  

 Miss. Vilanen  who was a volunteer for the final year of the project at Butimba and 

was responsible for teaching practical lessons during this time 

 Mr. Ngoda who is a teacher in the physical education department 

 Mr. Msoffe (Principle of Butimba) who has been at this project for the last number of 

years and thus has knowledge of the project 

 Students‟ comments from first year and second year have been summarised into one 

voice. A total of eight students were interviewed 

 

3.1 Sports Fields 

 

LiiKe have been very active in ensuring that the sports department has the facilities 

needed in order to perform their duties. The majority of the funds which has gone into 

maintaining and updating the various sports fields at Butimba TTC has come from LiiKe. 

These funds were needed to upgrade the fields as the budget from the Tanzanian side in 

the Ministry of Education and Training was not sufficient enough to improve the quality 

of fields, acknowledged by Mr. Koivu and Mr. Mwangomo. Before the arrival of LiiKe 

there were some sports fields already in place, although poorly maintained, which were 

the football (not located on campus), netball, volleyball, handball and basketball fields, 

this is acknowledge by all stakeholders involved. In addition to gymnastics poles which 

were becoming rusty. Track and field sports had to be played at a nearby primary school, 

although this situation has not changed over the course of the project. During my time in 
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Mwanza, as the project was coming towards an end there were four sports grounds used 

on a regular basis, on the Butimba campus, all in various conditions. These include 

football, basketball, volleyball and netball. The Sokoine Hall (Indoor sports hall) was 

fully refurbished and the handball was also available. From interviews conducted it 

seemed that the football ground was the source of many problems over the course of the 

project as a result most of my findings relating to field maintenance focuses on the 

football field.  

 

The football pitch was just opened during my time in November. Really maintenance 

work began in late 2007 although it would have been needed to be done almost right 

away from the start. Prior to this students needed to go to the local primary school. Only 

during the second year of the project did Mr. Koivu and Mr. Mwangomo research the 

need for contractors to prepare the fields, finding grass for sowing and delegating work, 

according to several stakeholders interviewed. When maintenance did finally begin, Mr. 

Kanda had already arrived as project manager for the last year.  

 

Mr. Kanda undertook this as his first project upon arrival in the last year to improve the 

football conditions. After locating grass Mr. Kanda experienced problems in planting the 

grass as the college was unwilling to provide any help. The reason for this was because 

the administration department in the college viewed all sports related activities and those 

related to sports field maintenance as the responsibility of the sports faculty and not 

something which is related to others. Once Mr. Kanda had convinced those that this 

concerns everyone involved in Butimba not just the sports department assistance was 

somewhat easier to find. However, drought, students‟ holidays and the lack of assistance 

from within the sport department, especially the head of department, resulted in more 

delays for the football field maintenance, according to Mr. Kanda.  

 

It could be said that the football field condition is now playable but not in great condition 

considering the time that the project has had to improve it. During my time there I 

noticed that there was a lot of big stones on the pitch, patches of the field without any 
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grass and a very uneven football surface which all put together could result in a number 

of serious injuries for the athletes during the game. However, from past experience in 

Tanzania it could be mentioned, despite the above problems, that this is in good condition 

when considering its environment. Another football field was built next to the local 

secondary school, to provide for the secondary school children and also acting as an 

overflow pitch if the one on Butimba is busy.  

 

The basketball course was also in poor condition upon LiiKe ry‟s arrival with posts and 

surface in unplayable conditions according to Mr. Mwangomo. However, now when the 

project has finished it could easily be said that this is the best basketball court in the 

country. The playing surface is very good which is painted in sponsors colours. The posts 

are in very good condition. Everyone involved in the project are extremely satisfied with 

the outcome of the basketball court. This was used on a regular basis during my time in 

Mwanza. Additionally, there are floodlights surrounding the court so it can be used after 

dark.  

 

The netball ground was not in good condition. According to the views of the female 

students, who practice more netball than basketball, the court is still in poor condition. It 

seems that attention on court maintenance has been focused on just basketball and 

football, which could be called male dominated sports and the one sport which girls play 

has been left unattended to. One of the biggest problems concerning the netball ground 

relates to the use of bricks for marking around the court and sections inside the court. Mr. 

Mwangomo pointed out that during the rainy seasons parts of the ground have eroded, as 

it is played on clay, resulting in the bricks protruding from the ground onto the playing 

surface. If an athlete were to fall during the game on these bricks it could cause a serious 

accident. In addition to this, as a result of the rainfall, there are a number of holes on the 

court and an uneven playing surface. These problems make the chances of injury to 

athletes extremely likely. Some stakeholders acknowledged that changes here are still 

needed which I would fully agree with.  



19 

The volleyball ground it could be said was in similar condition to that of the netball 

ground. Although the surface is playable the markings around the court are once again 

done with bricks. Whilst the bricks are not as prominent, as on the netball court, there are 

areas where the bricks are coming through the surface. This means that after another 

rainy season it is likely that these bricks will be move visible than before. This is more 

dangerous than on the netball court as with volleyball athletes are constantly moving, 

running and jumping thus more prone to serious injuries if they are to land on the bricks. 

Some stakeholders thought that the playing field is in good condition although I feel that 

there is room for improvement which has been highlighted. As opposed to the other 

grounds which were used during my time in Mwanza, partly due to a tournament 

organised during this time but also students used these facilities in their free time, the 

handball ground was not used once. The handball court has patchy, uncut grass and is 

easily forgotten about. Despite the fact that there are goals in place for use, there are no 

markings and the pitch would need maintenance before any games could take place. 

Furthermore, after the rainy seasons there is a really need to fill in the holes left with sand 

so that no injuries occur, this is a similar situation for the netball field also.   

Finally, the Sokoine Hall is the last sports facility on the Butimba campus. This was 

originally designed as a hall for music students or as a classroom, though it was 

renovated to accommodate sports, especially for the rainy season. Prior to renovation it 

was in poor condition, according to Mr. Koivu. All departments use the hall for their own 

purposes so a schedule was made to determine which departments can make use of the 

sports hall and when. So from 16.00 – 18.00 it is available for the physical education 

department to use. Although according to Mr. Kanda the students use this sometimes but 

usually only when it is really needed. The conditions of the Sokoine Hall is good and 

favourably for indoors sports, although played on cement surface. It is possible to play a 

number of sports here if needed. A lot of effort has gone into making the hall playable for 

sports for example lights have been added, the roof had to be adjusted so that sports balls 

would not get stuck in the rafters, bigger windows were put in place so as to allow more 

light to enter. Moreover, there are places for volleyball and badminton posts also when 

outside conditions are not favourable. Finally, the perimeters for various sports have been 
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painted to the ground. The cost for the Sokoine Hall renovations was 9,000,000 million 

Tanzanian Shillings which is the equivalent of €5,174 (currency rate of €1 = 1,739) 

 

3.1.1 Room for improvement  

 

Football is the number one sport in Tanzania. Anywhere you look at young children 

playing they are by and large playing football. It is amazing that a Physical Education 

department then can go nearly three years without having an operable football pitch on 

campus. Making use of neighbouring facilities should only be seen as a short term goal 

however, for reasons mentioned above earlier, maintaining the football field was poorly 

managed. It remains to be seen whether lessons have been learned. One worrying issue is 

the fact that the previous project manager was so slack in delegating work to others and 

was not interested in maintaining the field, according to Mr. Kanda, that maintenance 

only improved upon Mr. Kanda‟s arrival. Now that Mr. Kanda is no longer in Butimba 

due to the end of the project it is most likely that the situation will return to what it was 

before his arrival. If the football field does return to its previous state then they cannot 

blame it on lack of equipment as the college has invested in a water pump for dry 

seasons. What is needed now if a delegation system in place to ensure that students in the 

college water the field when required. In addition, the head of the department and 

students should be active in planting more grass so that the whole field is covered and not 

just sections. Additionally, students should be educated about field maintenance and care 

for example removing large stones and litter from the pitch before playing in order to 

reduce the threat of injury. Moreover, in places the pitch is somewhat uneven so extra 

soil should be placed here in order to give the pitch a smoother level finish. Finally, 

goalposts should be checked for rust every so often. Although this has been offset by the 

fact that goals have been painted which should last for around five years.  

 

The basketball court was in really good condition and no problems were noticed. The 

only important issue is to ensure that the court remains in this situation and maintenance 

is ongoing. The netball court is still not fully and in my opinion the surface is likely to 
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result in an injury if not renovated soon. As highlighted earlier, bricks have been used for 

marking the outside of the court which are now coming through the ground. These need 

to be urgently removed, the court levelled and properly marked. One of the goals for the 

project was to encourage more girls to take part in physical education yet one of the only 

games that girls play, netball, is not been properly maintained. Why maintenance on this 

field has been lacking is unclear but it is something which the P.E. department should 

look to address. Improvements to the volleyball court are similar to those for the netball 

court. Bricks around the edges of the court should be removed. In addition, there is an old 

tree stump and a dip in the level of the ground at the back of the volleyball court which 

should also be looked at to avoid injuries. Inside the court is fine and is played on very 

often so grass is not a problem. The same with the football posts, the volleyball posts 

should be painted to avoid rust gathering.  

 

The handball court needs quite a bit of maintenance before it can be played on. The grass 

is overgrown in large parts of the court which needs to be cut away. Again there are 

bricks laid into the ground which act as sidelines, these need to be taken away and proper 

permanent markings should be installed. Once this is done markings around the edges of 

the court can be put in place. Goals are already in place but not used very often. 

Compared to the other four sports mentioned previously this is the least played of them, 

so it is no surprise that maintenance is lacking especially for this field. However, it this 

continues then it will be very difficult to encourage students to play the game. The P.E. 

department need to show enthusiasm and an eagerness for teaching all sports and not just 

the ones which are the most popular. The gym field beside the handball court is in 

suitable condition but maintenance is needed for example cutting the grass. The gym 

apparatus is fine with no signs of rust.  

 

Other sports on the curriculum that need to be taught for example track and field are done 

at the local primary school, about 600m away, as they have a running track. The running 

track is in need of maintenance, as there are a lot of holes appearing around the track due 
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to the rain, making it unsuitable for holding tournaments as it could result in a bad injury 

to athletes. This is despite that fact that it had already been maintenance before. Upon 

inspection there are not many places were a running track could be built on the Butimba 

campus. Around the football pitch would seem the ideal place but even then there is not 

enough room and as a result the football pitch itself would have had to be made smaller 

to accommodate this. Having the track at the primary school allows young children to 

benefit from it. In addition teachers can hold events and encourage children to practice 

sports. The only other alternative if Butimba TTC wanted a closer track would be to build 

it next to the secondary school‟s football pitch but I believe that this is unnecessary. 

 

Due to a shortage of facilities certain sports on the curriculum cannot be taught – namely 

swimming. In the past students would go to the local swimming club but this proved very 

costly in the end. Perhaps more assistance from the government in this area to provide 

students with the opportunity to swim could be helpful. Swimming in Lake Victoria is 

not only dangerous for those unable to swim but the lake is sadly heavily polluted.  

 

The Sokoine hall is in good condition and students can play a variety of different indoor 

sports if outdoor conditions are poor. Sokoine Hall has been refurbished for a significant 

cost but is rarely used as a sports hall. Whilst the idea of an indoor facility is good 

perhaps this could have been left for a later date until maintenance of all sports fields had 

been finished and interest in sports increased. Moreover, games, which the hall is 

intended for, such as badminton and floor ball are not played. Even though badminton is 

on the curriculum it is not taught to students and floor ball is not part of the curriculum. 

Furthermore, to strengthen this point equipment sent to practice indoor sports have not 

been used. What could be done is to move the handball court from outdoor to indoor 

which may result in more people practicing handball as the court is readily available. 

Additionally, indoor sports such as floor ball, in door football or badminton could be used 

to encourage students to do sports in the free time.  

 

In conclusion, whilst there could be better cooperation between the departments in 
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regards to field maintenance, however, the onus of responsibility falls on the head of 

department. While Mr. Mwangomo mentions that the fields are for the whole community 

it is imperative that the sports department shows imitative in maintaining the fields thus 

setting an example to others. I agree that others when using the fields should respect them 

and treat them with care however, maintaining the fields is purely the responsibility of 

the sports department and it is from here that maintenance begins. If assistance is needed 

in upgrading fields the department should seek help whether in personnel or in funding 

and not waiting for something to happen. Maintaining all the sports fields are vitally 

important for the P.E. department because they need these facilities to practice how to 

play and teach the sports for when they become qualified teachers so they should be 

responsible for maintaining the fields during their time in Butimba. The head of 

department should divide students into groups with each group being responsible for a 

sports field; these groups can be changed so as to give students experience in maintaining 

all fields. By doing it this way students learn in theory about field maintenance and at the 

same time can learn practically also. Maintenance is on-going and should be seen as a 

continuous activity. Not maintaining the fields will result not only in a loss of three years 

work but even greater a lack of students practicing sports in their free-time. The PE 

department needs to be pro-active in ensuring maintenance is properly maintained 

otherwise the future for the sports fields is very bleak, according to Mr. Kanda.  

 

3.2 Sports Equipment 

 

The second goal which was part of the three year agreement was to improve the situation 

of sports equipment at Butimba. The large majority of this sports equipment has been 

provided by LiiKe over the course of this project. The earliest record of inventory 

recorded at Butimba was in January 2007, already half a year into the project. (This can 

be found from Appendix 1) As can be seen the situation was very poor, while there was a 

supply of equipment available, it can be noticed from the comments that some of the 

equipment was in poor condition. According to Mr. Mwangomo the situation was 

“terrible” before the arrival of LiiKe. However, over the last number of years during the 

project, Mr. Mwangomo describes the impact that LiiKe has had as a “relief”. What is 

meant by this is the ratio of balls to students for the most popular sports (netball, football, 
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basketball, and volleyball) is in the ratio of 1:5; so one ball for five students. However, 

despite this, Mr. Mwangomo mentions that there is still not enough equipment to teach 

sports at the college, stating a lack of “quality” footballs and balls netballs as a reason for 

this. This view contrasts with those of the project manager Mr. Kanda, who said that the 

situation now is very good, with a good standard of sports equipment and a plentiful 

supply of balls. Moreover, there is nothing in his opinion missing rather there is extra 

equipment even for sports not on the curriculum.  

 

Whilst students felt there was a shortage of equipment their argument was more related to 

a lack of specialised sporting facilities rather than equipment, for instance they argue that 

there is not a swimming pool available for them to learn to swim. Although swimming is 

on the curriculum, it is very difficult and expensive to enforce it.  Moreover, according to 

Miss. Vilanen, was of the opinion there is no shortage of equipment but feels that 

students are of this opinion because they lack the knowledge about the sports – so they do 

not know to ask for the equipment. For example table tennis is on the curriculum and 

equipment is available but there is no time to teach it so therefore students do not know 

about the sport and thus assume the equipment is not available. Furthermore, there is no 

orientation programme set-up for the new arriving students which would represent a good 

opportunity to show the storage room for the students.   

 

During my in Mwanza I noticed that the amount of equipment now at Butimba has vastly 

improved, from the figure recorded near the beginning of the project, where students can 

now practice a variety of sports which are on the curriculum and even some that are not. 

It was difficult to say how much equipment is in the storage room as an up-to-date 

inventory list was not available near the end of the project although, as pointed out, the 

situation has greatly improved. In addition, despite Mr. Mwangomo‟s claims that balls 

are in an unplayable situation during my time there I noticed that some students wanted 

to play with new sports balls even though other “used” balls had nothing wrong with 

them. Perhaps the influx of new equipment has led students and those in the department 

to misuse the equipment and used balls are considered no longer playable thus 

consumption of sports equipment in relation to balls occurs quicker. 
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3.2.1 Room for improvement  

 

There have been massive strides achieved over the last three years of this project in order 

to increase the number of sports equipment whereby students can easily practise the 

sports they wish. It is clear that this goal has easily been achieved to the point where not 

only are the majority of sports on the curriculum been provided for but there are also 

extra equipment available for students who wish to learn new sports. Learning new sports 

has a motivating effect and encourages those to continue practising sports. In addition, as 

highlighted earlier, before LiiKe it was impossible for students to perform a number of 

sports which they had to do as part of their compulsory studies. As has been outlined this 

situation has vastly improved to the point where over 80% of the equipment in the 

storage room has been from LiiKe. 

 

Up-to-date inventory list  

From the interviews a number of those in Butimba mentioned that an up-to-date 

inventory list was available and is regularly. According to Mr. Kanda, this is done at the 

start of the academic year and at the end. However, the only inventory list available is the 

one which is here. While there is no doubt as to the obvious increase in equipment now at 

Butimba an end of project inventory of all items including sports equipment should have 

been done so that one can easily identify the where improvements have been made and 

areas in which improvements are still needed. Having this list available will allow for the 

Mr. Mwangomo to clearly see where equipment is needed in the near future. 

Furthermore, doing the inventory at the beginning and end of each academic year is 

sufficient in my opinion as the project manager, Mr. Kanda, mentioned it is done like this 

because sometimes students keep hold of the equipment but when leaving for holidays 

they return the goods.  

 

Better communication  

Better communication between LiiKe and Butimba is needed regarding equipment, can 

also be done if an up-to-date inventory list is available. Mr. Mwangomo, with the 
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knowledge of what he has in the office can then request the principle of Butimba, who is 

responsible for obtaining the equipment, to buy what is needed for the forthcoming 

academic year. However, this procedure was not used during this project as most of the 

equipment was provided by LiiKe. It is unsure whether Butimba made any requests to 

LiiKe in regards to sports equipment they need. There perhaps should have been better 

communication between Butimba PE department and LiiKe during the project regarding 

what equipment is needed, as this was perhaps lacking. In the storage room there was 

some equipment which had not yet been used and those which will probably never be 

used, as they are not on the curriculum. While it is good to have extra equipment to teach 

other sports, not in the syllabus, if there is are no plans in place for someone to teach 

these then the equipment is being sent unnecessarily. For example: Badminton rackets 

and floor ball sticks, according to Miss Vilanen, there is no one interested in Butimba to 

teach these sports. While in my opinion it is perhaps too strong, in this case, to say those 

in the PE faculty are not interested, it could be more to do with unfamiliarity with regards 

to these sports, especially floor ball.  

 

Better storage maintenance 

According to results from interviews it is the P.E. department‟s responsibility to look 

after the equipment in the storage room. There is no one in particular responsible for the 

maintaining the storage room. Mr. Mwangomo, stated that he has delegated duties to 

everyone in the PE faculty. However, upon arrival the storage room was not in 

particularly good condition. So while Mr. Mwangomo further acknowledged that 

delegation duties are good if nobody knows their role or what they are meant to be doing 

then delegating does not work properly, as was the case here upon arrival. This argument 

is strengthened when Mr. Ngoda, a sports teacher at Butimba, mentioned that delegation 

duties do not occur or work, in the office and was unaware of these duties regarding 

storage maintenance. An idea which could be used is that one person is responsible for 

the storage room and updating the inventory list which is chosen by Mr. Mwangome at 

the beginning of the academic year; this way everyone in the department knows who is 

responsible for this area and no complications arise. With better maintenance of storage 

room, an up-to-date inventory list of sports equipment and better communication 
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regarding sports equipment which is need for the forthcoming academic year, would 

allow LiiKe to provide the equipment which is needed, thus reducing waste.  

 

Furthermore, rubbish bins have been provided to collect litter during sport tournaments. 

Unfortunately these rubbish bins are used for storing footballs, netballs and basketballs in 

the storage room rather than for collect waste. During my time in Mwanza, the 

department had organised a sports tournament called the KIOO Cup, a three day event 

involving students playing a variety of sports at Butimba. In total there are five rubbish 

bins available but only two were used during the tournament and worse still was that the 

majority of spectators did not use the bins for throwing plastic bottles into. Instead what 

was common after the end of each day was for these plastic bottles to surround the 

outside of the bin. In order to improve this worrying situation is for more education on 

littering especially plastic bottles and its effect on the surrounding environment. It is very 

rewarding and enjoyable to see students play sports but this benefit is diminished when 

seeing plastic bottles lying around the sports field. 

 

Efficient borrowing system  

The College has a borrowing sports equipment system in place, which is good in that it 

encourages students to practise sports in their free time. However, due to this system it 

means that equipment is constantly being used by students, especially balls which 

increase the likelihood of wear and tear. Perhaps this system could be reorganised in a 

way that students during their free-time would need to provide their own equipment. 

While there is a surplus of equipment, currently, this is first and foremost for the students 

of the PE department to use. 

 

Furthermore, the borrowing system in place requires that students go to the sports office, 

receive the equipment they requested and sign their name in a book. From interview 

results there was conflicting statements regarding whether equipment goes missing or 

not. It was stated that on the one hand equipment does go missing because Butimba has 

little experience dealing with so much equipment so a better borrowing system in place 



28 

would be needed to overcome this. On the other hand, it was stated in another interview 

that there is no problem with equipment going missing. Being there for only a short 

period of time does not give me the ability to answer who is correct. The PE department 

should ensure that their borrowing system in place is working and they have full 

knowledge of where their equipment is. The system of giving students the equipment is 

delegated throughout the department, so whoever is in the office at the time when a 

student comes gives the equipment. I feel that this system could be changed in a way that 

one person is responsible for giving out the equipment to the students and this would be 

done at certain times each day, if needed. Doing it this way, one person is responsible for 

lending the equipment to the students. A small rental deposit or ID card could be given to 

ensure that students return the goods.  

 

3.3 Library 

 

The situation regarding literature look a long time to complete but in the end the books 

which were ordered, some time ago, arrived at Butimba. Mr. Koivu, executive director of 

LiiKe, was in charge of handling this situation. During our interview Mr. Koivu 

explained the problems he had with getting books to Butimba, “the book issue with 

MacMillan Aidan began already in March 2007. They promised to send a lot of books 

and made of list of literature material which they could send. I accepted this list with the 

view that they could order the books, which never materialised. Several messages were 

sent to MacMillan Aidan, in England and Tanzania, but for some reason there was no 

explanation or response from them. Finally, after a year I got annoyed with this situation 

and went to Book Plus in Finland. Miss Vilanen, listed the books, which were needed, 

and an order was placed in June 2008. The books finally arrived at Butimba on 27
th

 of 

December 2008”. (These can be seen from Appendix 2). 

 

The situation prior to the project and for nearly all of this project sport literature at 

Butimba was extremely poor. (A list of books which was available prior to project can be 

seen from Appendix 3.) There was a serious lack of books and not one about sports on 

the main shelves in the library. Books were available only upon request from the 
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librarian, in another room. These books were not available for borrowing and could only 

be read at the library. In addition, as can be seen from the list in appendix books which 

were available during this time were very old and the majority had only one copy for the 

students. In the sports office there are some books but not nearly enough to meet demand. 

Students are allowed to take these books home and read them which has helped relieve 

the situation a little, but not much. In addition there are some videos and DVDs available 

from the office, which can be used for showing games such as basketball or football 

however, I was unable to get a conclusive answer as to whether these are used regularly 

or not. 

 

This begs the question: how could students seriously read and prepare properly for exams 

when literature was not available for them? Students answered this question by saying 

that they have very little options open to them, which is acknowledge by Mr. Ngoda, a 

teacher in the PE department. Material, from teachers, is very infrequently given to 

students during theory classes. This information however, is just the basics about the 

sport and more information and extra sources are needed. Students must go to internet 

cafés to find more information about a certain topic or use the internet at the college, but 

students have to pay for these options so those with money problems are unable to avail 

of this. Thus, in short, students could not seriously prepare for exams due to the lack of 

literature at the college, prior the arrival of the literature.  

 

3.3.1 Room for improvement  

 

Assistance from Government 

As was pointed out earlier, the problems with getting the books to Butimba, which LiiKe 

faced. With the arrival of literature it gives the current crop of students something with 

previous ones have been missing, which is up-to-date books related to their studies. In the 

future the Ministry of Education and Training should be more active in investing money 

for books towards Butimba PE department. Perhaps they could have assisted in this 

situation but this avenue was not sought out during this time and it is doubtful whether or 

not this would have helped at all. 
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Additionally, according to the librarian, at Butimba Teacher Training College, the last 

time the Ministry provided books, was in 2004, of which none was related to sports. 

Moreover, according to the principle of Butimba, Mr. Msoffe,  120m Tanzanian Shillings 

(TSH) (€71,000) was made available for investing in books in the budget, for the 

previous year (2008), in which 10m TSH (€6,000) was available to Butimba, how much 

of this money was invested in sports books is unknown but the figure could be placed at 

close to zero. Furthermore, Mr. Msoffe maintains that he is in contact with the Ministry 

of Education and Training about the need for funding for books, but so far this has been 

lacking. 

 

Continuous investment 

The hard work done by LiiKe in getting the books to Butimba should not be seen to go to 

waste. While this literature is extremely resourceful for the students in the PE department 

it should not signal the end for continuous investment in literature. The Ministry of 

Education, in cooperation with the principle of Butimba and the Head of the PE 

department should be in constant communication about increasing the number of books 

available for students to avail of. Increasing literature should happen on an annual basis.  

 

Identity cards 

The majority of first year students mentioned that they were unable to get books from the 

library as they are having problems with their ID cards. The ID is given to the librarian if 

a student wants to read a book, this is returned when the student returns the book after 

reading. Books cannot leave the library. Students that complained about this situation had 

already been at Butimba for nearly half a year. Whilst this situation did not have much 

impact previously, because there were no books in the library related to sports, the 

situation has now changed. Butimba administration department or whoever is in charge 

of the issuing the ID cards should be more efficient with this system to allow students to 

get the best from their education. Moreover, while there is a delay the sports teachers 

could take photocopies of material which needs to be read which could be passed around 

from student to student.  
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Library renovations 

The library is badly in need of renovation to improve the surroundings where students 

study as there is not enough room to accommodate a large percentage of students at the 

same time. Chairs are old and worn out and should be replaced, while more tables should 

be added to provide students with places to study on. Furthermore, the books which were 

provided by LiiKe should be immediately labelled and placed on shelves for students to 

read and study. Efforts should be made to ensure that the books remain in good condition 

for a long period.  

 

Sports booklet 

During the last year, a booklet on all sports, which included the basic information on 

games on the curriculum at Butimba, was prepared by Miss Vilanen. This material was 

aimed especially for the first years to help them to study for upcoming exams. Despite the 

arrival of the books, this information is extremely useful for students to grasp the basics 

of sports and it is something which the current teachers at Butimba PE department should 

be looking to build up and update every year for first year students.  

 

3.4 Increasing the number of women graduates 

 

Only recently has there been interest from women in Physical Education at Butimba. 

Since this cooperation project began over the last three years has seen a slight increase in 

the number of women doing sports from three to eight. While this represents a small 

increase, it is moving in the right direction. During my interviews I questioned those as to 

the reasons why there is a lack of women doing sports or studying physical education at 

Butimba and what could be done to improve this situation. What can be noticed is that 

the majority of the reasons revolve around cultural and religious factors, which if change 

were to be initiated would mean a slow change in attitude thinking regarding women and 

sports from the general population. The following is a list of these reasons: 

 

Males have more advantages  

In Tanzania there is the perception that sport is for men and not women this, according to 
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Mr. Mwangomo, is the attitude of those lacking education. According to Mr. Koivu, he 

believes that the lack of women practising sports or studying physical education stems 

from their childhood, where they are not allowed to participate in all sports. A cultural 

background reason held by the large majority of those in Tanzania is that a women‟s role 

is in the house – cleaning and preparing food. This type of thinking is instilled in females 

from a young age where after school they need to come home to do the chores, whereas 

boys are able to play sports in their free time. According to one female student, as a result 

of this, girls keep this attitude all the way through school until college, but it is not the 

same situation for boys. More difficulties arises for young girls because firstly, it is not 

even their decision whether they can do sports or not and secondly, even if they are 

“allowed” to do sports after school they are still required to do the house work after this, 

where again this is not for boys. Finally, according to Mr. Ngoda and Mr. Kanda they 

strengthen this argument by saying that the culture of Tanzania dictates the thinking 

where sport is considered for men and women are to be “kept” at home. It is this kind of 

thinking and cultural background which influences on the remaining issues.  

 

Inferiority Complex 

As women have been restricted in their opportunities to play sport they, according to one 

female student‟s opinion, undermine themselves into believing that they are not capable 

of doing sports and see it as been too difficult for them to attend or practice. In addition 

the female student stated that because females undermine themselves they are afraid to do 

sports and it is because of this they feel weak, in comparison to their male counterparts. 

In addition, when thinking about females doing sports it is considered more appropriate 

for them to play netball, which requires very little movement and athleticism. It is male 

thinking that women cannot do sports, which men can do and due to women, from a 

young age, having been neglected and overlooked in favour of the boys, also have the 

opinion that they are not able to do sports also.  
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Girls not privileged 

Giving more depth to the previous two points, the explanation here is that women have 

been refused opportunities to play sports and the boys will always get the priority. Girls 

are not privileged to compete in sports in a number of ways, firstly, according to Mr. 

Koivu, he mentions that the reason for girls not been given the opportunity is because as 

there is a shortage of sports equipment in primary and secondary schools any balls that 

are available will always go to the boys and not the girls. Secondly, according to one 

female student, the opinion of the girls‟ parents is that sport is only for boys and thus do 

not encourage the girls to participate in sports which has a big influence on their thinking 

later in life regarding sports. Thus, families who have boys and girls, the boys will always 

have the opportunities to do sports and use their free time as they want. Finally, Mr. 

Kanda, states that talking about sports or physical education is not something which 

females can do. It is because of this restrictiveness that girls view sports as only for men 

and thus feel uncomfortable talking about sports or even participating.  

 

Customs and belief 

According to the Head of Department - Mr. Mwangomo, there are certain religions 

customs which have been a “barrier” on allowing female participation in sports. Certain 

religions forbid females to show parts of their skin whereas in other religions it is less 

restrictive. These kinds of customs could certainly have had an influence on females at a 

young age to practice sports, thus reducing their chances of participating in sport at a later 

age. Moreover, according to Mr. Mwangomo the idea of females wearing short clothes 

during sports, like a dress, for netball could be considered that she is “misbehaving”. 

Furthermore, Mr. Mwangomo mentioned an incident which happened during practical 

lessons in which girls would not participate because they said they were not allowed. 

According to Mr. Mwangomo this stems for their religious beliefs or background. 

Additionally, Mr. Ngoda mentions that certain religions feel that for women to participate 

in sport is something “bad”. Finally, lack of education on behalf of the parents may lead 

to female not having the opportunity to do sports. More specifically there are those older 

people in society who believe that for girls to do sports reduces the ability for them to 
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have children later in life. In addition to this they also believe that sport can lead to 

diseases such as HIV/AIDS.  

 

Lack of role models 

Finally, another reason for a lack of female participation in sports or study physical 

education could be due, according to Mr.Koivu, to the fact that there are a lack of top 

level female athletes in Tanzania which could act a role models to encourage and support 

females to do more sports and physical education. Role models for women in top level 

sports are poor and this could influence thinking and attitude towards taking up PE. There 

are a number of good long distance runners for men in Tanzania. The reason for this 

could be due, according to Mr. Ngoda the fact that the male gender is the dominant one in 

relationships so once they get married the male decides that the women can no longer do 

sports but rather stay at home.  

 

3.4.1 Room for improvement 

 

Due to the lack of female participation at Butimba studying physical education it is clear 

that there needs to be more focus on encouraging and educating females about the 

importance of sport. Sport can be an effective tool for empowering girls and women, 

given that they are often excluded from participating and enjoying the physical and 

psychosocial benefits offered by sports. By directly challenging and dispelling 

misperceptions about women‟s capabilities, integrated sports programmes can help to 

reduce discrimination and widen the role offered to women. The skills and values learned 

through sports are especially important for girls, given that they have fewer opportunities 

than boys for social interaction outside the home and beyond family networks. Ensuring 

that girls receive equitable access to quality education is central to development. Since 

achieving education for all and reaching girls who are denied access to basic education 

means expanding the way education is provided, non-formal forms of provision such as 

sports-related programmes should be considered. The following is a suggestion for 

improvements which were acquired through interviews:  
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Increased advertising and awareness 

Methods used to increase the number of girls practising sport or studying physical 

educating does not necessarily start from Butimba but rather what happens before these 

girls reach the age, whereby they have the opportunity to go the Butimba to study 

physical education. The opportunity to take part in sports must begin from a young age 

already in primary and secondary school. As when the girls reach the age whereby they 

could study physical education but have no experience in it, it is too late. The Ministry of 

Education should be very active in this role in publicising Butimba and the physical 

education diploma available for students, if they see physical education and sports as a 

tool for development in primary and secondary schools. According to Miss Vilanen, 80% 

of students are from the Butimba region, thus lack of knowledge to students outside this 

region about the physical education diploma who may be interested in studying it.  

 

According to nearly all those interviewed they mentioned the need to increase advertising 

so that more people know about Butimba especially to girls. Mr. Kanda stated that, by 

talking to them from a young age, for example from primary school, they grow up with 

more knowledge about the benefit sports have on the mind and body and thus would be 

more likely to study physical education later in life. One female student reported that she 

is studying physical education because she has grown up with it from a young age and 

thus she now feels that it is part of her life. This student had the opportunity to practice 

sports in primary and secondary school, on an equal basis to boys, and as a result her 

interest in sports increased. This is what the Ministry of Education needs to be aiming 

for. By advertising more the girls about what sport is and giving them the opportunity to 

play and become interested in it, only then will it be possible for Butimba to see an 

increase in the number of girls studying physical education. Once this happens it will 

produce to „cycle effect‟ whereby these students can teach and encourage younger girls in 

schools to do sports thus ensuring a continuously cycle of females at Butimba. 

Advertising can take many forms such as television, radio, print media (posters to schools 

or in newspapers) or using internet pages. Although the best form of advertising about 

sport and the possibility to further ones career in sport is by ensuring that all schools, 

whether primary or secondary, have qualified physical education teachers present and 
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that are given time in the curriculum in order to teach the children about the benefits of 

sports.  

 

Educating and Encouraging girls 

Due to the shortage of women at Butimba studying physical education the first step to 

improve this was to increase awareness from a young age. The next step is to educate 

these young girls about the importance of sport and to remove any taboo information they 

have learned for example that it reduces the chances of becoming pregnant or leads to 

HIV/AIDS.  Future sports teachers in primary and secondary schools should seek to 

educate girls on what physical education is and its importance not only for the body for 

improving life skills. According to the Millennium Development Goals (2003), girls can 

learn skills and values through participating in sport such as leadership, confidence and 

self-esteem. As a result girls are likely to become more involved in school and 

community life. In addition, allowing girls to participate in sport can go some way in 

reducing gender imbalances and removing stereotypes, in what is a traditionally a male 

dominated field. Moreover, as these girls gain recognition through sports they can 

become role models for others. (p.9)  

 

Along with educating girls about the benefits of sport and physical education there is a 

constant need for encouragement and support while they are doing it. According to one 

female student, boys already have good knowledge about various sports and how to 

perform them during their free-time; this is something which girls are not permitted. 

There should be more done to educate girls about the benefits of sports and games.  

Moreover, removing gender imbalances and empowering women should begin already 

from primary school, so girls can feel themselves as being equal to boys and thus can 

participate in all sports, stated Mr. Kanda. Encouraging women that they can take part in 

sports is a big hurdle to overcome but if Butimba can produce more qualified female 

sports teachers they can help spread the news about girls in sports which could lead to 

something greater in the future.  
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Female sports teachers 

One way to increase awareness and to educate more girls about physical education is for 

an increase in the number of women graduates. While the previous points have 

mentioned methods to increase female students, which is not directly related to Butimba 

TTC itself but rather more to do with background issues leading up to Butimba, this point 

most certainly is. Throughout the history of the PE at Butimba there has never been a 

female teacher employed. In order to ensure gender equality and encourage girls to 

participate in sports this needs to be altered, this was agreed by all those interviewed. The 

benefit of having a women teacher at Butimba would, according to Mr. Koivu, enhance 

and perhaps increase the number of female students. Nationality is not important but 

rather the quality of teaching. All female teachers coming from Europe have been 

appreciated by the students very much so this could be seen as tool to be used more so in 

the future at Butimba. Moreover, having a female sports teacher at Butimba can go some 

way to assisting girls to highlight their equal rights and reduce gender imbalances. It can 

be seen to help and encourage girls to become sports teachers and encourage graduate 

female teachers to educate girls in primary and secondary schools, according to Mr. 

Kanda.  

 

Furthermore, those female students that graduate from Butimba with a PE diploma must 

go on to encourage, educate and increase awareness about Butimba, which was 

mentioned previously. According to Miss Vilanen this could be a problem as those 

currently studying PE would not improve the situation in primary or secondary schools 

regarding female participation in sports because the quality is not so good, because these 

students have not had the opportunity to participate in all sports but were treated rather as 

women during their youth. However, having some graduated female students in primary 

and secondary schools is better than having none and could lead to a situation in the 

future whereby the more female students studying at PE would lead to a change in 

attitude and thinking towards females doing sports so that they also get equal 

opportunities at a young age so becoming good examples and role models for younger 

children later in life.  
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Cultural Issues  

This perhaps represents the biggest hurdle to overcome because without a change in 

attitudes not only from women, that they are weak and unable to do sports along with 

men, but also a change in attitude from men, that the women‟s role is at home and not on 

the sports field. In addition to religious reasons that women cannot perform without 

showing parts of their skin or finally taboo issues such as the dangers of sports for 

women. Without a change in attitudes from both sexes it is unlikely that there would be 

any change in the previous mentioned points. Changing cultural issues of the role of 

women is a slow process and as mentioned despite doing sports they still need to do the 

house work.  

 

According to Mr. Koivu that issue that girls do not have the opportunity to play sports 

needs to be changed. Girls should have more chances to play in primary and secondary so 

that they can be proud of what they are doing and get more opportunities to become 

qualified teachers in physical education who can then go on and teach in primary and 

secondary schools. Girls at this stage (primary and secondary) should be encouraged to 

participate in sports thus changing the thinking that girls cannot do all sports that boys 

can do. By starting here it will in the future have a knock-on effect to those studying 

physical education at tertiary level. It is important to give girls the chance to do sports 

and allow them.  

 

According to Mr. Mwangomo, they are certain religions that cannot show any parts of 

their skin while doing sports. Religious reasons for not doing sports are difficult to 

overcome but not impossible as clothing is available for those who are not allowed to 

show parts of their skin. Although religion in Butimba is not a big issue it is for young 

girls in primary and secondary schools, which as a result of not being allowed the 

opportunity to play sports at this young age fail to become interested in it later in life. So 

in this way religion has an impact on girls doing sports. In addition, taboo issues about 

sport reducing the ability for women to become pregnant or that it leads to HIV/AIDS is 

something which needs to be confronted and to educate those families about the benefits 

which sports can provide for their daughter.  
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A lot of effort is needed most notable the government and Butimba to encourage women 

to study physical education. Butimba physical education should be very active in 

educating the nearby environment as they are seen as a centre for sports and are the only 

Teachers Training College where one can study sports. Moreover, the government can 

also play a key role in issues here because they should be seen in actively supporting 

women to participate in sports and the ministry of education, Miss Kabaka should be 

active here because as former principle during the project she has a lot of knowledge 

about Butimba PE and can be seen to encourage more women into sports. Finally, 

information to encourage girls to study physical educating should concentrate on built up 

areas such as towns and once this is in a good position then spread the word to the 

countryside, using graduated female teachers as role models to encourage girls and dispel 

any fears from adults. There is no quick solution to encourage girls into physical 

education but rather an incremental process over ten years should result in a higher 

number of girls studying sports in the future and lead to a change of thinking from all 

parties involved for the better.  

 

3.5 Curriculum 

 

In 1985 the then Ministry of Education established a Physical Education Teacher 

Certificate course at Butimba Teachers College to cater for physical educationists‟ needs 

in schools and colleges. The certificate course lasted for two academic years and the 

teaching periods were allocated as follows:  

 Theoretical studies – 8 periods/week;  

 Practical Studies – 12 periods/week;  

 Block Teaching Practice – 156 periods i.e. 6 weeks each year;  

 Methodological Studies – 6/week 

Therefore the course needs 26 periods a week. In 2003 the Tanzanian government 

introduced major educational reforms that require, among other things, major changes in 

the curriculum at all levels of education, including Teacher Education. As a result of 

these changes the Physical Education Certificate Syllabus was revised and upgraded to a 

Diploma in Education. What this means is that students now had to learn a three year 
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programme in two years. But the reason for the upgrade in the first place was due to the 

chronic shortage of secondary school teachers. As a result students would now spend one 

year in Butimba learning to become secondary school teachers and one year on Block 

Teaching Practice. When this is complete the students graduate with a diploma and are 

thus qualified to teach in secondary schools. So in effect students are taught for only one 

year of what should be a three year course.  

 

Through an interview with Miss Kabaka mentioned that this change of students only 

studying for one year at Butimba and then going out for one year on Block Teaching 

Practice was only a temporary solution but could not say when it would be changed back. 

While the change is not helpful for students to earn a proper and rounded education there 

is nothing which can be done to alleviate the current situation. What is important now is 

to ensure that students are getting the most out of their education during their time at 

Butimba so as to ensure they are fully prepared to teach students in secondary school. 

Ways to ensure this happens are to make sure that:  

 

Timetable is fully honoured 

Due to the short time students have at Butimba it is imperative that they receive the best 

possible education in order for them to go on and teach other students in primary and 

secondary schools. As mentioned above, the timetable should be set out in a way where 

there are 26 lessons of Physical Education for students each week in order for them to be 

taught everything possible on the curriculum. Even more important is the fact that 

because the curriculum, for the foreseeable future, has changed from two years studying 

to one year, at Butimba, students receive this amount of teaching hours. In order for this 

to happen teachers need to be present to give lectures to students. While additionally, the 

structure for the timetable, in regards to when the semester starts and finishes, needs to be 

honoured as best as possible, so as to ensure students are fully prepared for teaching in 

the future.  
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Students are present in classes 

It is important that for the time that students are present in Butimba that they are all 

classes with are scheduled for them. As highlighted in the previous point students are 

now in Butimba for a short period, so it is critical that during this time they attend all 

classes. An effort to make physical education lessons compulsory is an idea, which has 

been used sparingly so far during this project.  

 

Students are taught full syllabus  

The curriculum has been drawn up in a way to give students a rounded education in the 

area of sports in order for them to be able to teach these sports to younger children in 

schools. Without learning different sports other than the usual – football and basketball, 

younger students cannot develop fully and are missing out on opportunities to do so. 

Different sports allow students to develop their motor skills and could lead to them 

becoming more interested in doing sports. For students at Butimba, it is necessary for 

them to be educated in all appropriate sports so that they can make lessons more 

interesting for the young students.  

 

Ratio between theory and practical 

Physical education requires both theory and practical. For new sports students need to be 

taught the rules and how to play etc. In addition they should know basic first aid teaching 

along with knowledge about setting up sports clubs for those interested in this in the 

future. Moreover, the importance of practical lessons should not be forgotten as this 

deepens the students‟ knowledge of the game. It is important to find a balance between 

the two so that teaching does not become tedious for all parties involved.  

In my opinion getting these areas in balance can allow for students to become better 

qualified and ready for teaching. However, during my time in Butimba and through 

interviews and archived material I found that this is not the case. The following is an 

explanation of what is happening.  
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Ratio between theory and practical is poor 

Students say that there is a real limit on the amount of time they actual spend on the field. 

Before Miss Vilanen came teachers were reluctant to go to the field to teach practical but 

rather stay in the classroom doing theory lessons. From interviews it was apparent that 

teachers coming from Europe were more focused on practical lessons for the students, 

which the students really appreciated, rather than theoretical. For the last year of the 

project Miss Vilanen worked in Butimba physical education department. She assisted in 

alleviating some of the problems present before her arrival, for example, a limited 

number of practical classes. The teachers and head of department favoured the classroom 

environment to teach students about sports rather than practically, on the sports field. 

Miss Vilanen has since helped to increase the number of practical classes during her time 

(which unfortunately due to the lack of physical education hours on the timetable and 

timetable delays, has not been much). 

 

Not all subjects on syllabus taught 

The syllabus of topics which are intended to be taught at Butimba can be found from 

Appendix 4. According to the students the following topics that have not been taught at 

all can be found from appendix. Furthermore, according to the students there have been 

only a few classes in the following sports: circuit training (2), handball (2), volleyball (1), 

and football (1). In other words there has been teaching only in the following subjects: 

theory of physical education and sport, applied science, sports medicine, sports 

administration and management, football, volleyball, handball, table-tennis, coaching and 

officiating and gymnastics. The main reason which I gathered from interviews and from 

the main issues mentioned already is that there is just not enough time in the curriculum 

to teach all the sports. This was especially true for the last academic year of the project 

when the semester started really late and finished earlier than scheduled, meaning that 

students had in total about five weeks actual teaching. The teaching plan for the final year 

of the project can be found from appendix 5. As highlighted above very few of the actual 

topics were covered during the first half of the academic year.  
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Student attendance  

Students‟ attendance in physical education classes has been poor. Efforts have been made 

to monitor this through class supervisors and teachers, though both have proved very 

ineffective. Teachers have kept role call for classes and created rules whereby students 

must attend, although these rule were made during the semester so harder to enforce. 

Moreover, it was decided that if students missed three classes they would be expelled 

from the course. However, problems arose when teachers did not compare role calls with 

each other so as a result students missed more than the maximum three classes. In the 

future students and teachers should make up the attendance rules before the semester 

starts. When everyone is involved in making the rules, it is easier to follow them. If the 

new semester starts with strict rules, it is easier for these to be adjusted later.  

 

Classes are sometimes cancelled  

There was some confusion and ambiguity surrounding this because according to students 

and some members on the teaching staff, cancelled courses were not held later or 

rescheduled for a later date. If classes were not held for some reason then they were 

forgotten about by the lecture so students, as a result, miss out. However, according to the 

head of department he was adamant that if classes were cancelled, which did not happen 

very often, they were definitely rescheduled for another date. Due to my short time in 

Butimba, it is very difficult to give an overall verdict of who is correct, especially when 

there were no classes scheduled for my time there. One would hope that those teachers 

qualified, would be professional enough in their job and motivated to educate the future 

for Tanzania and to ensure the future for teaching sports in schools, would see them 

compensate for missed classes. 

 

Timetable delays and PE hours 

The college year is divided into two terms. The autumn term starts in the middle of July 

and finishes at the end of November or the beginning of December. The spring term starts 

after the January block teaching practice and finishes in May, taking into account Easter 

holidays during these months. So from a possible 52 weeks in the year minus various 
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holidays and other happenings which take place on a regular basis in Tanzania it leaves a 

possible, best case scenario, 35 weeks of teaching. At the moment, there are six hours of 

physical education per week. There are lots of different occasions when classes are 

cancelled, so in the best case scenario there are 32 weeks of teaching six periods per 

week which leads to 192 periods during one school year. This represents 12% of the 

actual two year diploma which should be 1664 periods. Physical education needs to be 

taken seriously. It should be considered as a regular subject instead of an extra activity 

therefore recommendations for the number of periods needs to be set. In order to cover 

they physical education syllabus, during one year, there needs to be at least eight periods 

during one week. 

 

According to interviews, the last year has seen a number of major problems with the 

timetable. In fact there has only being five weeks for teaching from July to December and 

while those in academic position maintain that this hasn‟t happened in previous years an 

alternative view is provided that it has been similar. The problem is, is that, as mentioned 

earlier, the curriculum is due to start in July yet students don‟t arrive until August or 

September. This year has seen the college close earlier due to a reported shortage of 

finances to keep the students at Butimba. As a result, for the sports department there was 

only five weeks teaching sports of six classes a week and even some of these classes were 

cancelled.  

 

3.5.1 Room for improvement 

 

Scale back diploma to certificate 

The reason for having physical education as a diploma is for students to teach this in 

secondary schools. However, physical education is not on the secondary school 

curriculum and according to the Ministry of Education, there are no plans to include it. 

The question is then why should students study physical education as a diploma if they 

are not going to use it – in a teaching manner – in secondary schools. The best option 

then would be to scale back from a diploma to a certificate meaning that students who 

qualify with a certificate in physical education would then be qualified to teach in 
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primary schools, where physical education is on the curriculum. In future years 

discussions could be ongoing with the ministry of education and Butimba regarding plans 

for physical education on the secondary school curriculum. If plans are in place then 

Butimba have all the tools necessary to implement a diploma programme and start to 

prepare more teachers qualified in physical education, where the diploma will actual be 

used in schools. On the other hand if the diploma is scaled back would this lead to a lack 

of students wanting to study sports because it would give them a primary school 

qualification rather than a secondary school one?  

 

Ensure reduction in overlapping timetable 

Students mentioned that they have problems attending some classes in physical education 

due to overlapping timetables with regards to their other main subject. The administration 

office should be careful in planning the timetable so as to ensure this does not happen. In 

order for sports classes not to interfere with others, as mentioned earlier, practical lessons 

could be organised for the afternoon time when there are no other lessons, during the day 

theory lessons could be taught and fitted into the timetable appropriately. This way 

students can turn up for all classes and their education does not suffer as a result.  

 

Better balance between theory and practical classes 

The college should have a clear teaching plan for each subject. This should include how 

many theoretical and how many practical lessons it needs in order to be covered. If 

classes are cancelled these should be covered at a later stage or during the weekends, so 

that students are not missing out. Furthermore, there should be two theory and two 

practical lessons of PE every day. The timetable should be arranged so that it considers 

other subjects, dining times and shower time after exercises. Practical lessons could be 

arranged in the afternoon when the sun is not at its hottest and thus more accommodating 

to do sports. During the rainy seasons time should be made available in the Sokoine hall 

for students to practice. Furthermore, the majority of teaching physical education should 

be done in practice. For this to happen teachers need to set an example that teaching is 

done mainly on the fields rather than in the classroom. When deciding which sports need 
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to be taught at each level there are two key factors to be considered. How to ensure the 

physical – motor development of a child and what is the reality in the country and in the 

schools concerning facilities. Finally, the chosen subjects should not rely on a variety of 

equipment. The reality is that there is not much equipment in schools so again 

improvising and being creative is the key in succeeding when teaching physical 

education. Improvisation is best learned through practical teaching.    

 

Class structure 

The number of students who are taking physical education is still open. If the number 

exceeds more than 30, students should be divided into groups so that in practical sessions 

one group would not be bigger than 30 students. In theoretical classes the number could 

be bigger. One suggestion could be that each student would have two sessions of physical 

education a day. Students would be divided into groups. One group would practise while 

that other group be in the classroom studying theory. Every student would then have one 

session in the morning and one session in the afternoon. This would mean a lot of extra 

work for the teachers. For example, if the number of PE students gets close to 100, they 

should be divided into four groups. This would mean that while two of the groups were in 

theory, two would be out practising. In order to make teaching effective for all, three 

teachers (one in theory, two in practise) would be the minimum with a similar layout for 

the afternoon periods. This would mean all four teachers would have two sessions of PE 

each day, one in the morning and one in the afternoon. The number of teaching sessions 

would increase from last year by ten from one session to ten sessions. This would of 

course mean that PE teachers should be concentrating only or at least mostly for physical 

education.   

Further education in place for those students who are missing out on one year teaching 

Because students who have only had one year teaching at Butimba are going to be 

missing out on other areas, extra courses should be organised in some for them, so as they 

can be educated to the standard expected of someone with a diploma in PE. Perhaps 

weekend courses could be seen as a good way, although this would require a lot of work 

from teachers and students involved. Another initiative could be the University in Dar Es 
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Salaam could help teach some of the subjects where students are lacking at this in this 

way the amount of students requiring extra classes could be divided up so as to reduce the 

workload on Butimba itself. Either way these students need to be further educated or else 

the results will be seen later in primary and secondary schools with poorer exam results 

and reduction in sports participation.  

 

Ministry of Education needs to ensure that the one year is only short term 

Every institution and every person should do all that can be done to longer the studies to 

become a teacher. The ministry must go back to the minimum two year studies for 

primary and secondary school teachers. If the college has a possibility to keep students 

for the second year, this should be done. This would put pressure on the existing teachers 

at primary and secondary schools but at least their “suffer” would be temporary. In the 

future schools would have more qualified teachers at each level. If studies continue to be 

one year long, the qualification of teachers worsens, teaching in schools worsens and less 

and less qualified Tanzanians finish studies in each level.  

 

Syllabus revitalisation  

The syllabus is made for two year diploma course to have 24 periods per week of 

physical education. When compared to a regular school year in Tanzania with 30 weeks 

of teaching, it leads to 720 periods per year. The existing syllabus does not match the 

reality and the situation in Tanzanian schools. For example, there are subjects, which are 

impossible to teach in primary or secondary schools due to a lack of facilities. The whole 

syllabus must be revitalised. It should match the present situation in the country 

concerning the length of studies and existing facilities. In addition the syllabus should 

have guidelines for which subjects to put emphasis on and which subjects could be 

covered in case of additional time. Syllabus should be based on some material which 

should be provided for the college by the Ministry. This would offer background for 

teaching instead of using different unreliable internet resources. One year of studies is not 

enough to get a proper qualification for being a teacher. It is not possible to cover the 

syllabus with existing resources. In other words, students will not be qualified teachers 
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after one year of studies at the college and one year practise in the field. This will have an 

effect on the future and the level of teaching in primary and secondary school will 

worsen.  

 

3.6 Teacher training 

 

The final goal from the project is related to teacher training for the physical educating 

staff. The goal here was to ensure that teachers participated not only in seminars or 

courses related to their department in Tanzania but also in Europe, if possible. 

Additionally, it was intended that one person from Finland who is educated in physical 

education would give lecturers to the students in Butimba and provide knowledge also for 

the teachers there.  

For the final year of the project the Physical Education department had five staff 

members: 

Mr. Mwangomo (head of the department),  

Mr. Ngoda (teacher),  

Mr. Komba (teacher) available from September to January 

Miss Vilanen (teacher/volunteer) available until December 

Mr. Kanda (project manager) available until December 

 

Over the course of the last three years the teaching staff has gone on seminars in 

Tanzania and abroad. Mr. Mwangomo (2006 & 2008) has been in Finland twice over the 

duration of the project. Both times he has been at Virumäki Sports Institute attending an 

international seminar for PE teachers. Mr. Ngoda and Mr. Addo were in Finland during 

the summer of 2008 for a similar seminar. Additionally, the teachers have also 

participated in courses in Tanzania. Firstly, Mr. Addo has participated in a handball and 

sports management course in the University of Dar es Salaam. Mr. Ngoda also attended 

the course for sports management and an advanced course on handball. All three teachers 

have visited Arusha for a course on coaching and management. Moreover, Mr. Addo 

visited DR. Congo for further educational courses in handball. All teachers have taken 

computer courses. The seminars and courses which have been provided for the lecturers 
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have been organised during school holidays so as not to interfere with teaching, but if a 

lecturer has to be away from Butimba because of a course, then other lecturers teach the 

lessons missed. The importance of these seminars, according to Mr. Mwangomo, is very 

importance to learn and share experiences with other PE teachers from around the world. 

The methods of teaching PE and various areas which they had no knowledge of pervious 

were also acquired during this seminar. However, although Mr. Mwangomo stated that he 

has used the material learned from these seminars during teaching but failed to provide 

any concrete examples as to how this material has been used. He gave an example that he 

learned information concerning disabled and sports but this was not a seminar or course 

he attended outside of Butimba but rather guest lecturers were invited to Butimba to talk 

to the students about disabled and sports.  

According to all those concerned in Butimba they are strongly in favour of continue the 

exchange of educated Finns and other nationals to Tanzania to teach physical education. 

The principle mentions that this system allows for a sharing of experiences and capacity 

building for locals and foreigners. Over the last three years have seen three different 

people arrive for an extended period of time to Butimba. These include Miss Vilanen, 

who was present during the last year of the project. Mr. Salonen spent time from 

February to September, 2007, in Butimba and Brigit, who was from Germany. Mr. 

Mwangomo‟s opinion of these foreign teachers has been positive but focuses more on 

Miss Vilanen during this part of the interview. Mr. Mwangomo says that he has learned 

from Miss Vilanen and acknowledges and appreciates her hard-working attitude. But on a 

negative note Mr. Mwangomo states her communicative approach is very different to that 

in Tanzania, boarding on impolite and “harsh” which have lead to some conflicts in the 

office. He adds that this is perhaps a cultural difference between the two nations but 

irrespective of his disagreements and relationship breakdown with Miss Vilanen, he 

would be still very willing to continue the relationship of bringing in Finnish and other 

foreign nationals to teach at Butimba. 
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3.6.1 Room for Improvement 

 

Seminars and courses 

Seminars and courses are important areas for teachers to improve and update their 

education in the areas of sports. They should be encouraged expected to participate in 

such courses related to their field of interest. It is also important that the teachers use this 

information acquired and pass it on to their students when the respective class needs to be 

taught, otherwise the actual benefit of the seminar or course is not seen.   

 

Sharing knowledge 

Mr. Mwangomo stated that he they have organised workshops and training seminars for 

the local school teachers directly related to the information the physical education staff 

have just learned on their workshop. These ideas and initiatives should be praised and all 

efforts should be made to ensure it continues in the future. Sharing knowledge with the 

local community will have a positive impact and promote an image of unity throughout.  

 

Increase staff number 

In accordance with the raise in students so to should there be an increase in teaching staff 

so as to best accommodate the students. As mentioned earlier, if more students continue 

to arrive at Butimba, classes should be broken up into groups, thus the need for more 

teachers would be imperative. Additionally, the physical education department should 

strongly look at hiring a female teacher(s) for reasons detailed earlier.  

 

Teachers from abroad 

Through interviews it was apparent that the European teachers were warmly welcomed to 

Butimba. However, those incoming European teachers arrival is not negotiated with 

Butimba physical education department or the principle of Butimba. Rather they 

(Butimba) are told that a teacher from Finland, or elsewhere, is coming. In the future it 

would be best that LiiKe would negotiate with Butimba beforehand on areas where 

knowledge of teaching is lacking so that Finland could provide such a teacher, to fill the 
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vacancy. Thus everyone is involved in the decision making process and the teacher that is 

set there is really needed and will have a role to play rather than needlessly sending 

someone to Butimba when it is not necessary.  

 

Working environment 

It is very important that when teachers coming over from abroad and are staying for an 

extended period of time integrate and adapt to the culture they are living in. Additionally, 

teachers should make all efforts to ensure that integration takes place smoothly. As was 

obtained through interviews a breakdown in working and personal relationship occurred. 

It is unfortunate for something like this to happen because everyone is, or should, be 

working towards the same goal. It was clearly evident during my time there that the 

breakdown in relationship was clearly beyond repair. In the future efforts should be 

made, by all parties involved, to ensure that the working environment, at least, is not 

affected by personal disagreements.  
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4 PROBLEM TREE ANALYSIS 

 

The problem tree analysis can be defined, according to the European Commission “as 

indentifying the negative aspects of an existing situation and establish the “cause and 

effect” relationships between the identified problems” (2004, p.67) The goal of this 

analysis is to “try and ensure that „root causes‟ are identified and subsequently 

addressed” (2005, p. 5 – AusGuideline) The reasoning behind conducting a problem tree 

analysis was to identify problems, which the students studying the sports department in 

Butimba TTC noticed on a regular basis. Some ideas concerning problems at Butimba 

were brought up during interview discussions with stakeholders however, as students are 

the beneficiaries, it was important to get their views as to how the situation is from their 

eyes and how things could be improved.  

 

There were two analysis conducted, the first one was done on the 12
th

 of November 2008 

with the first year sports students. During this analysis there were 50 boys and 5 girls. 

The second analysis was conducted a week later on the 23
rd

 of November with the second 

year students. During this analysis there were five boys and two girls. The reason for 

separate participatory group work analysis was because second year students were on 

teaching practice and could not come during the week to participate in the analysis. 

Secondly, the first year students were leaving on holidays that week so it was not possible 

to have first and second year students together at the one time. In addition, for the lack of 

second year students participating in the analysis was due to the fact that so many of them 

are spread out around the Mwanza region and was either not possible for them to arrive 

or to contact them. However, those students that participated, both first and second years, 

were very talkative and identified many issues regarding the problems at Butimba TTC. 

The problems that these students identified arise from their own experiences as a student 

in Butimba and as a citizen of Tanzania. I believe that the sample is large enough in order 

to make a general conclusion. As Butimba TTC is the only college teaching physical 

education these problems should be adhered to if stakeholders are keen to make 

improvements in the future. A process for creating a problem tree is outlined in the tables 
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below. 

 

TABLE 2: Conducting a problem analysis (European Commission 2004, p.67) 

1. Definition of the framework and subject of analysis; 

2. Identification of the major problems faced by target groups and beneficiaries (What 

is/are the problem/s? Whose problems?); and 

3. Visualisation of the problems in form of a diagram, called a “problem tree” or 

“hierarchy of problems” to help analyse and clarify cause–effect relationships. 

 

TABLE 3: Creating a problem tree (European Commission 2004, p.67) 

How to establish a problem tree 

Step 1: The aim of the first step is to openly brainstorm problems which stakeholders 

consider to be a priority. 

Step 2: From the problems identified through the brainstorming exercise, select an 

individual starter problem.  

Step 3: Look for related problems to the starter problem 

Step 4: Begin to establish a hierarchy of cause and effects:  

 • Problems which are directly causing the starter problem are put below 

• Problems which are direct effects of the starter problem are put above 

Step 5: All other problems are then sorted in the same way – the guiding question being 

„What causes that?‟ If there are two or more problems combining to produce an effect, 

place them at the same level in the diagram. 

Step 6: Connect the problems with cause–effect arrows – clearly showing the key links.  

Step 7: Review the diagram and verify its validity and completeness  

Step 8: Copy the diagram onto a sheet of paper to keep as a record and distribute for 

further comment/information. 

 

Both problem tree analyses were conducted in Mwanza, Tanzania on the Butimba TTC 

campus. Both were performed in private without any teachers or officials present. The 

following is a combination of first year and second year students‟ thoughts regarding 

problems at Butimba TTC – where these problems arise from and what the effects could 

be. One issue that was very noticeable from first and second year students was that the 

first years were less experienced in working life thus thinking as to why problems occur 

and what effects this has did not come fluently to them as opposed to the second year 

students.  
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The first year students first described the lack of money as the core problem with 

physical education in Butimba. Whilst lack of finances is a valid point it is too simple to 

blame it on this. With this in mind the core problem was set as “Emphasis on sport is 

lacking in Butimba”. The root causes identified in the in the problem tree were: 

curriculum/timetable inadequacies; lack of motivation of sport teachers and facilities and 

literature not good enough to enhance and promote the sports department. These issues, 

from the students‟ perspective, are the reason why the emphasis on sports is lacking in 

Butimba.  The reason for these issues occurring according to the students is because they 

feel that the college administration does not put enough emphasis on the physical 

education when constructing the timetable; there is a shortage of practical and theoretical 

classes for the students during their time at Butimba.  

 

To continue, students felt that the reasons these issues occur is due to the fact, mainly, 

that the government does not consider physical education a priority in order to encourage 

children to school. The students also highlighted that there is a lack of financial resources 

for investing in areas like facilities and literature. While additionally, students felt that 

resources, mainly financial, that are available for investing are not invested into the 

correction areas due to corruption or misuse of funds. Finally, students feel that the 

reasons for the governments lack of emphasis on sport is due to firstly, their lack of 

understanding at how sport, can be used in a positive way, as a tool for development, 

which is due to the country‟s historic background because they, as children, have not 

been brought up and educated about the positive issues sport can have on children and its 

motivational impact to stay in school.  
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5 OBJECTIVE ANALYSIS 

The next stage of the Logical Framework Approach was to conduct an objective tree. 

This involved changing the problem tree into an objective tree which describes what an 

ideal future situation to be achieved. The difference between the objective tree and the 

problem tree is that the problem tree illustrates a cause and effect relationship between 

the problems, the objective looks to identify the means – end relationship between 

objectives. Thus the means by which desired ends – or results – will be achieved. 

(AusGuideline, 2005, p. 10) Furthermore, once the objective analysis is complete and 

problems have been turned into a positive statement the end result should represent 

realistic and achievable objectives to tackle the problems outlined by the students in 

Butimba TTC. When a chain of cause-effect relationships is formed it is possible to 

analyse the individual chains and the steps in the chain to evaluate the proposed 

outcomes. 

TABLE 4: The idea behind conducting the objective is (European Commission 2004, 

p.69):  

 

Analysis of objectives is a methodological approach employed to: 

Describe the situation in the future once identified problems have been remedied; 

Verify the hierarchy of objectives; and 

Illustrate the means-ends relationships in a diagram. 

 

TABLE 5: The steps involved in conducting an objective are: 

Step 1: Reformulate all negative situations of the problems analysis into positive situations that are:  

• Desirable 

• Realistically achievable 

Step 2: Check the means-ends relationships to ensure validity and completeness of the hierarchy (cause-

effect relationships are turned into means-ends linkages) 

Step 3: If necessary:  

• revise statements 

• add new objectives if these seem to be relevant and necessary to achieve the objective at the next higher 

level 

• delete objectives which do not seem suitable or necessary 

(Ibid, 2004, p.69)



57 
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In the objective tree on the previous page, the causes and effects in the problem tree 

have been turned into means-ends relationships which show the how the potential 

objectives could be achieved. As Coatler (2002) pointed out, participation in sorts is often 

not a sufficient condition for achieving the desired outcomes (p.25). Mere participation 

may help in achieving certain outcomes but sometimes also negative may result from 

badly organised and managed interventions. The focus here is more on the development 

of sport in Butimba rather than on the development of Butimba through sport. Many of 

the objective chains in the objective tree include the development of sport in Butimba at 

the first stages of the chain, but then towards the end the overall focus is shifted more 

towards Butimba‟s development through sport.  

 

Increasing awareness about the possibility of studying physical education at Butimba and 

the importance of sport was unanimous through my interviews conducted with 

stakeholders. Not much effort has been put into this area in the past and no booklets are 

available for students finishing secondary schools to assess their options. This is an area 

where the government of Tanzania should be actively involved in conjunction with 

Butimba and LiiKe. A material booklet could be made about the importance of sport 

overall for the body and mind with information about how it sport can be seen to tool to 

encourage students to finish school. In addition, the structure of the physical education 

diploma and course material should also be included to give students more information 

about what area there will be getting into. Funding for producing this material should be 

received from the government as they seek to become more focused towards the 

importance of sport. By increasing the awareness of Butimba and its physical education 

course it increases the possibility of students from different places out Butimba region 

coming to study there. The benefit of this is that upon graduation students are more likely 

to be placed in schools where they are from, thus if the school is in a remote part of 

Tanzania they are unlikely to have sports lessons or teachers graduated in sports. 

Furthermore, raising the awareness on the importance of sport is much needed among 

various authorities. Students that are going to out to teach in various primary or 

secondary schools upon graduation to teach physical education can put pressure on the 

government to invest in facilities so that they can be properly used. By building more 
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sports grounds it gives all children the possibility to do sports as well as others living in 

nearby towns and villages.  

 

The problem with the physical education timetable for students and some interviewed 

was that there was no balance between theory and practical classes, with teachers 

favouring more theoretical. This is an area where the Head of the Physical Education 

Department, Mr Mwangomo, and the principle of Butimba, Mr. Msoffe, need to look at 

closely. It is the responsibility of the Head of Department to ensure that the curriculum is 

followed and complete as set out and it is the responsibility of the principle to ensure that 

this also occurs. By having a better balance between theory and practical it ensures that 

teachers get a full education and thus have the ability to teach all sports and games in 

schools upon graduation better.  

 

The lack of literature in the library on physical education books leads to a situation where 

students are unable to study in more detail about their field of interest. Despite the 

literature arriving at the end of the project, courtesy of LiiKe it was years since any books 

have been bought by the government for Butimba. This is an area where the Government 

need to improve on and Butimba should be active and more aggressive in getting funds 

from the government in order to invest in books, on an annual basis. One problem that 

was mentioned was the high level of corruption for the lack of books being bought in 

Butimba over the last number of years. There needs to be more security involved when 

money is given towards colleges to ensure that it is used correctly. This is where the 

Government need to ensure that the revenue colleges received for buying books actually 

went to buying books.  

 

The first outcome through more emphasis on sports in Butimba and in the physical 

education department, this could lead to students having more motivation to study 

physical education thus increasing the number of graduated students with a diploma in 

physical education. The result of this is two-fold as those graduate students teaching in 

schools are giving children the opportunity to play and practice which would otherwise 

be missing. The impact of this is that as children are busy doing sports they are less likely 
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to be involved in crime and thus live a healthier lifestyle. Coalter et al. (2002) give much 

support to the potential of sport in communication of other messages (p.45, 50, 58). Sport 

can be used effectively as a way to bring people together and use it to provide other 

important information to youth. For example the Next Step emphasised how sport can be 

used to address the issue of HIV and AIDS in communities (NCDO 2004, p.21). 

Moreover, with more children doing sports in their free-time it increases the physical 

condition of the youth while decreasing the risk of serious illnesses and improved school 

performance. Coalter et al (2000 p.28) mentioned how there is a lack of robust evidence 

on the health benefits of sports although there are plenty of assumptions on the beneficial 

outcomes of physical activity. However, there is very little evidence from developing. 

The relationship between sport and education is also more related to aiming at improving 

school attendance through sport than improving performance in school through sports. 

Secondly, sport can be seen as a tool for development which, in addition to the increase 

in graduate students teaching in schools, increases the likelihood of producing talented 

future athletes. These future athletes can act as role models for younger children thus the 

youth want to follow in the footsteps of their role model and start playing sports.  

 

Finally, being a nation interested in sports reflects positively on the country and their 

outlook. Revenue could be set aside for investing in infrastructure for staging sports 

events; this in turn leads to an increase in employment and through staging sporting 

events leads to an increase in tourism.  
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6 SELECTING STRATEGIES  

The European Commission (2004) Project Cycle Management Guidelines concentrates 

on selecting strategies, which is focused on combining together all the information which 

has been gathered from the other stages, for the final part of the analysis phrase 

 During the process of stakeholder analysis, problem analysis and the 

 identification of potential project objectives, views on the potential merits or 

 difficulties associated with addressing problems in different ways will have 

 been discussed. These issues and options then need to be more fully 

 scrutinized to help determine  the likely scope of the project before more detailed 

 design work is undertaken (European Commission 2004, p.70). 

 

The aim of this stage is to provide suggestions for the best possible strategies which 

LiiKe ry and the Physical Education department at Butimba could implement. The 

strategy analysis was guided by the questions shown in the table below and the key 

criteria for strategy selection presented in the table below it. The analysis used 

information gathered from other stages of the LFA in order to conduct this phrase. 

TABLE 6: Key questions related to the strategy analysis (European Commission 2004, 

p.70) Strategy analysis  

The types of questions that need to be asked and answered at this stage include: 

 Should all the identified problems and or objectives be tackled, or a selected few? 

 What are the positive opportunities that can be built on (i.e. from the SWOT 

analysis) 

 What is the combination of interventions that are most likely to bring about the 

desired results? 

  How is local ownership of the project best supported, including development of 

the capacity of local institutions? 

 What are the likely capital and recurrent costs implications of different possible 

interventions, and what can realistically be afforded? 
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 What is the most cost effective option(s)?  

 Which strategy will impact most positively on addressing the needs of the poor 

and other identified vulnerable groups? 

 How can potential negative environmental impacts best be mitigated or avoided? 

 

TABLE 7: Key criteria for strategy selection (European Commission 2004, p.70) 

Key criteria for strategy selection 

 Expected contribution to key policy objectives, such as poverty reduction or economic 

integration 

 Benefits to target groups – including women and men, young and old, disabled and 

able, etc 

 Complementarily with other ongoing or planned programmes or projects 

 Capital and operational cost implications, and local ability to meet recurrent costs 

 Contribution to institutional capacity building 

 Technical feasibility 

 Environmental impact 

 

Key problems and objectives 

Problems and objectives, which LiiKe and the Physical Education department in Butimba 

could take in order to strengthen their partnership and ensure that their work over the last 

three years is not lost, have been suggested after each goal was identified in depth. This 

section will identify areas, which requires more highlighting and attention compared to 

others identified. It is hoped that when these have been achieved attention can turn to the 

other objectives, previously highlighted. While the project between Butimba and LiiKe 

has come to an end, ensuring a healthy working relationship between the two, could lead 

to more project concerning sport and development.  
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The suggested key objectives for the Physical Education Department in Butimba include 

the following:  

 Sustain close cooperation with local schools 

 Increase co-operation work with government especially in the ministry for 

education (PE in secondary schools curriculum) 

 Increase awareness of PE at Butimba 

 Maintain sports grounds 

 

The suggested key objectives for LiiKe include the following:  

 Be willing and available to assist if PE in Butimba if required 

 Continue efforts to promote sport as a tool for development 

 Personnel in place prior to project  

 Supplying Finnish sports experts  

 

Suggested methods to achieve key objectives 

A variety of various methods could be chosen to achieve the objectives stated above. 

However, Coalter (2002) and Coalter et al. (2000) present the following suggestions that 

will form the basis for the choice of methods used. Firstly, Coalter (2002) emphasises the 

need for good management of sports programmes in order to achieve the aims that are 

set, because sport itself does not produce the desired results and sport alone is not the 

answer to the problems faced by the youth (p.30). Secondly, Coalter et al. (2000) 

provides the following recommendation:  

 Sport appears to be most effective when combined with programmes which seek 

 to address wider personal and social development. Rather than hope that these 
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 develop as a by-product of participation in sport, sport‟s salience can be used to 

 attract young people to integrated programmes which offer formal programmes in 

 personal development, health awareness and employment training. Enhancing 

 employment opportunities is the best way to reduce social exclusion and the 

 propensity to commit crime – diversion must be complemented by development 

 (p.45).  

 Available evidence suggests that traditional facility based programmes will havea  

 limited impact. Outreach approaches, credible leadership, „bottom-up‟ approaches 

 and non traditional, local, provision appear to have the best chance of success 

 with the most marginal at-risk groups. A needs based youth work approach may 

 be more appropriate than a product-led sports development approach. (p.45) 

 

Thirdly, Coalter et al. (2000) stated that 

[t]here remains a case for „sport for sport‟s sake‟. All provision in areas of social 

deprivation should not be made wholly on instrumental grounds and assessed by 

measurable outcomes (this is rarely the approach adopted for the „socially included‟). 

There remains a case for developing sport in the community and providing all citizens 

with equal opportunities for participation. (p.90) 

 

Physical education has a long history in Butimba but it has not grown in awareness or 

reputation to any great extent. The following interventions would be suggested to achieve 

the objectives stated earlier:  

 

1. Close co-operation with local community and schools 

a. Organising workshops 

A lot of money has been invested over the last three years of this project in order 

to create playable sports facilities not just inside the Butimba campus but outside 

it also in the nearby primary and secondary schools. It is very important that the 

Physical Education department keep in constant contact with these schools as the 
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students should be seen as future PE students. Sharing information about the latest 

trends in sports and teaching methods should be highly encouraged and it is 

suggested that it should be continued in the future. The head of department Mr. 

Mwangomo mentioned that they have created workshops for teaching local 

schools what they themselves have learned during workshops, they attended. This 

enables the whole local community to be updated thus the students benefit as a 

result.  

 

b. Establishing and managing sports clubs 

This is an especially important area because proper management and organisation 

is needed in order to improve the sustainability of the sports clubs. Sports is not 

directly usually an income generating activity at lower levels, clubs have to be 

based largely on voluntary work and creativity is needed in order to raise finance. 

It is suggested that students at the college should be active in organising sports 

clubs in their favourite sports for students in secondary schools as this could 

alleviate the fact that physical education is not on the school curriculum. For 

students to get this knowledge about establishing a sports club and managing it, 

they need lessons on this, which should be added to the PE curriculum at 

Butimba. There are many benefits of this for everyone, not least the secondary 

school children because evidence suggests that children a more prone to violence 

and crime when they have free-time, thus been part of a club reduces this chance 

and gets them interested in sports. Also for the students of Butimba, it is a starting 

point into the world of sports and encourages them to be more active in the future 

those attracting students and creating more clubs. Coalter et al. (2000) emphasised 

the need for combining sports programmes with other wider social development 

programmes in order to achieve the end objectives regarding social development 

of the youth. There is a need for developing a clear system along with good 

material in order for the social development issues to be implemented properly to 

sports activities. Many of the problems that the youth face are due to the lack of 
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knowledge and information and therefore the potential of using sports in 

communicating other messages is especially important.  

 

c. Sports field maintenance 

Over the course of the project Butimba and LiiKe have been active in creating 

sports grounds in the nearby schools so as to reduce crowding and give children 

more opportunities to play sports. It is suggested that the PE department in 

Butimba assist in provide equipment and manpower to maintain the sports fields 

when the primary and secondary schools need it. This is good experience for the 

college students as they learn first-hand about sports field maintenance and what 

is required. Workshops could be organised regarding what needs to be done for 

each field, if they are in bad condition. LiiKe have a lot of experience with field 

maintenance through Sport Development Aid, so if Butimba require assistance in 

this area they should contact them.  

 

d. Organise tournaments 

This should be done on a regular basis and students from the university could 

establish committees in secondary schools so that the secondary school students 

take responsibility in getting teams to play. What PE department and students can 

do is to help with planning and organising the event. It is good experience for the 

secondary school students, gets them more interested in sports and increases their 

commitment to the tournaments. Additionally, and most importantly it embraces 

everyone to do sports and creates a positive atmosphere around the community.  

 

2. Increase co-operation work with government especially the ministry for education 

It was evident through interviews that communication between LiiKe, Ministry of 

Education and Butimba was lacking, as it was not done on a regular basis. LiiKe 

should be aiming to include them as close the project as possible because only 
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then can they see the impact and influence of sport on children. The former 

principle of Butimba (Mrs Kabaka), who is now the Minister for Education, was 

in charge of Butimba at the start of project, but yet never visited the college once 

she left her post. It is suggested for future projects that there is someone in a 

Government position who is keeping updated with sports related projects in the 

country. Additionally, LiiKe should include the selected person in all related to 

the project and to gain their input and opinion.  

 

3. Increase awareness of physical education at Butimba 

The majority of students studying physical education at Butimba are from the 

surrounding community. While it is good that those in Butimba are interested in 

learning more about sports, the fact that this is the only college where it is 

possible to study physical education means that a lot of other students who may 

have an interest in this field are missing out. It is suggested that the college be 

more active in spreading information about the physical education department to 

all students in Tanzania. This can be achieved by sending information material to 

secondary schools, dividing graduated students around the country so that they 

can increase awareness. Help should be sought from the Ministry of Education 

and they could place advertisements in national newspapers to increase the 

number of students studying physical education at Butimba.  

 

4. Maintain sports grounds 

The previous point regarding field maintenance focused on maintaining the sports 

fields for the surrounding community, that is, outside the Butimba campus. This 

point is more concerned with maintaining the fields inside the campus. A lot of 

work and financial resources have gone into upgrading the sports fields to a level 

where sports are playable, while more maintenance needs to be done. It is 

suggested that maintenance should be done more regularly so as to ensure 

grounds to do not return the condition they were like prior to the project. Students 
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are taught about field maintenance in theory, so this presents an ideal opportunity 

for them to learn in practice.  

 

LiiKe have already numerous years experience in the field of sport as a tool for 

development through their initial programme in Mtwara, which began in 2001. This has 

increased the profile and importance of sport in primary schools. This project represented 

a first effort to increase the profile and importance of sport not only at tertiary level but 

also in secondary schools, directly. The following interventions would be suggested to 

achieve the objectives stated earlier:   

 

1. Be willing and available to assist if needed 

The three year project between Butimba physical education department and LiiKe 

came to an end in December 2008 but does not mean that cooperation and 

communication work should also end. However, Butimba needs to be more active 

in contacting LiiKe for assistance if needed. It is suggested that LiiKe allow 

Butimba time to develop plans and strategies regarding the importance of physical 

education for their college and the department and be on hand to assist if Butimba 

need it.  

 

2. Personnel in place prior to project 

It became evident as this project develop that the project manager was unsuitable 

for the position which was only changed during the last year. It is suggested that 

in future projects LiiKe need to ensure that the correct individual is in place 

before the project starts and a decision is not made in haste. Having someone in 

place for the duration of the project ensures that there is a smaller chance of 

misunderstanding.  
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3. Supplying Finnish sports experts 

There was high praise of European teachers, who came to Butimba during the 

project, from the students. Whereas the Tanzanian teachers focus more on 

theoretical their European counterparts are more practical which ensures that the 

students get a good balance. It is suggested that LiiKe, in co-operation and 

agreement with Butimba, continue to provide experts in the field of sport so that 

students in Butimba can learn new perspectives and ideas.  

 

4. Continue efforts to promote sport as a tool for development 

LiiKe through their Tanzanian NGO (non-governmental organisation) in Mtwara 

have created a lot of awareness about the importance of sport not only for the 

body but also its impact on helping to motivate students to stay in school and 

finish basic education. The Butimba project can be viewed as trying to create 

more awareness to the whole country through qualified sports teachers, who will 

teach in secondary schools. It is suggested that LiiKe continue in their efforts to 

increase the awareness and importance of sports for children to play in primary 

and secondary schools. Additionally, closer co-operation and understanding from 

the Tanzanian government would greatly assist the success of their projects and 

awareness. More efforts to ensure they (Tanzanian‟s) feel that the project is 

Tanzanian and for their benefit and not a project being run from Finland.  

 

Local ownership and capacity building 

The promotion of local ownership and capacity building are some of the key elements in 

all development programmes. Collins (2004) and the participants of the Next Step 

(NCDO 2004) seminar emphasised the importance of working through partnerships in 

order to achieve sustainable development that reaches the target group. Similarly, Coalter 

(2002) stresses the need to involve the stakeholders in the planning and delivery of the 

programme so that they will be needs-based rather than product-led (p.36). There were 

several issues which arose through interviews of those in the Butimba and also in 
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physical education department seeing this project as a source of revenue from Finland 

rather than seeing it as a opportunity for building and creating something long-term. The 

use of the Logical Framework Approach ensures the inclusion of the stakeholders in all 

stages of the project cycle management and through working with Butimba the work will 

always be implemented locally in the physical education department. Furthermore, it is 

believed that the three year project has greatly enhanced the physical education 

department and has succeeded in building up their capacity to sustain and operate the 

sports programme after the project has finished.  

 

Costs of intervention 

The budget for the three year project can be found from the appendix 7. While a lot of 

money has gone into the project over the course of the three years, sport has the potential 

for reaching many young people. From interviews it was clear that outside assistance in 

the form of LiiKe was needed in order to bring the physical education department 

forward. Money has been used appropriately with a view on the bigger picture and a look 

towards long term goals, renovating the Sokoine Hall. Now that the fields and hall are 

fully maintained all that is required is annual maintenance. The finances required for this 

can be provided by the Government. Money went into creating sports fields in the nearby 

primary and secondary schools which provides students and non-students with the 

opportunities to play sports in their free time. This encourages the children to continue in 

sports, makes them healthier and reduces the amount of free-time they have when they 

might be included to take part in unsocial behaviour. So the impact of having healthier 

and socially behaved children greatly exceeds the amount which was spent building the 

fields.  

 

Impact on poor people 

The impact of sport and development projects on economic development and job creation 

is not supported widely by current research (Department for Culture, Media and Sport 

2002; Coalter et al. 2000). Both reports suggest that sport could play a role in reducing 
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social exclusion and giving skills for competing in the labour market, but not directly to 

job creation or economic development. Activities and sports groups should try to reach 

out to the poor and excluded people who are out of reach for many projects. Although 

sport activities many not lift the youth or elderly out of poverty, both Coalter et al. (2000) 

and Ravenscroft (2004) emphasise the importance of providing opportunities for people 

in deprived areas to participate in sports as that may have a positive influence on their 

quality of life. In relation to this project, there was no direct impact on the poor people 

however if the graduated students in physical education goes to teach in poor areas 

throughout the country then there is a good chance that parents would send their children 

to school due to the fact that their son or daughter will have the opportunities to play 

sports. Through sports they can also study in schools, receive an education and perhaps 

go on to college. Additionally, taking part in sports reduces the chance of becoming 

seriously sick, the knock-on effect of this is that people will miss fewer days at work, 

thus producing more which will have a positive impact on the economy and the GNP. 

Perhaps in the future, the physical education department can include families and other 

people into the workshops so that they can avail of the information about the importance 

of sports. Additionally, it might be possible to organise some form of tournaments for 

parents in the near-by community or organising family events so that whole families can 

participate. This could encourage more parents to be active in sports.   

 

Environmental damage 

There was no or very little environmental impact as a result of the project. The existing 

sports fields were built on an area where there was only a little bit of erosion. Playing 

sports on the fields has low impact on the environment. The only issue of concerning 

relating to the environment is the issue of littering during sports events. Despite rubbish 

bins present at Butimba and displayed during the games, students did not throw their 

water bottles or other thrash into the bins but rather around the outside of them. More 

education regarding the environmental impact of littering for students would therefore be 

needed.  
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Sustainability 

I believe that the physical education department is well equipped with all the resources 

and material needed to ensure that they can be successful in the future with this 

programme. More teachers have been added to the teaching staff thus reducing the 

pressure that was on those before. Staff members have been to various workshops and 

seminars regarding sports management and field maintenance so this should also assist 

them in the future. The number of students over the last three years rose substantially thus 

increasing the number of students with a diploma in physical education going to teach in 

secondary schools. In regards to the facilities and equipment at Butimba these could be 

considered to be among the best in the country for teaching sports.  

 

There are however, some concerns when thinking about the future of the physical 

education department. Firstly, through interviews it became clear that the head of 

department is not right for the position either as project manager or as head of 

department. In order for the sports department to grow and become more visible to 

people there needs to be a younger, more active person motivated by sports in this role. I 

would agree that by changing this person more positive results in terms of student 

participation and attendance would rise significantly. Secondly, physical education is not 

on the timetable in secondary schools to teach. So I am concerned that students when 

they graduate with a diploma in physical education, they will not be using it in schools. It 

raises the question: if the diploma is not going to be used then why study it? This I 

believe is the big issue which Butimba, LiiKe and the government need to clear and set 

straight, if we are to see more students graduating in the field of physical education.  
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7 CONCLUSION 

It can be clearly seen that the goals which LiiKe and Butimba set out at the beginning of 

this project were all reached. However, achievement and further development could have 

been more successful. There are a number of possibilities as to the reasons why further 

development and success did not materialise, which was obtained through interviews.  

To begin a permanent project manager was not in position from the very start of the 

project to the end. When the project was planned to begin LiiKe had initially sounded out 

one Tanzanian who could work as project manager but unfortunately this person was 

unable to take this position due to a change in their personal situation. As a result it left 

LiiKe in a position whereby the project had already began, at least on paper, but nobody 

to run it. As a result Mr. Mwangomo was appointed project manager, who was currently 

head of the physical education department. The project manager‟s position was again 

changed in the final year of the project as Mr. Kanda arrived in, in order to ensure the 

targeted goals are reached. Personal and professional issues regarding the appointment of 

Mr. Mwangomo as project manager, from staff and other personnel involved, have been 

detailed already in this report. In short it was felt that he lacked the motivation, desire and 

determination to lead the project.  

 

Another issue could be due to the fact that the head of department – Mr. Mwangomo 

failed to delegate duties better to staff members, as reported by two staff members 

interviewed. Better delegation of duties could have ensured that the goals are reached and 

to prepare new targets to aim for. Additionally, over the three year project nobody from 

the department of education visited Butimba, in a working manner, to see how the project 

is running. There was very little communication between anyone from Butimba or LiiKe 

to the ministry of education and vice versa. One example, was the delay in literature for 

Butimba, perhaps if LiiKe had of sought the assistance of the Ministry in this instance the 

literature could have arrived much earlier. Moreover, the Ministry need to show more 

enthusiasm that they take sport as a tool for development and projects related to this 

seriously. More emphasis is needed on sport in primary and especially secondary schools. 

What is meant by this is that physical education needs to have an allocated number of 

hours for week for each school to teach. Furthermore, communication needs to be 
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constant between all members involved, especially as those involved may not be present 

at the project location on a regular basis, so that all parties know what is happening and 

what, if anything needs to be changed. In addition, it was felt by many that one year 

teaching for a supposed three year diploma is not enough to produce quality teachers in 

the future. The government needs to look at the quality of students being produced and 

ensure that this is only a temporary period and will be changed back.  

 

Finally, it was mentioned during interviews that some people do not take the project 

seriously but rather view it as a source of money. It is a worrying issue that there could be 

some people in this project would are just doing it for financial gain and not thinking 

about the bigger picture. During my short period and through interviews I was unable to 

make a distinction as to whether this is true or not. These reasons combined may have 

resulted in the targeted goals not being as developed as they were. 

 

The methods used in the research were largely based on the Logical Framework Approach, 

which was especially suitable for answering the main research question. The analysis phase 

of the LFA provided the necessary tools for collecting and analysing the information and also 

provided the structure for the whole results and analysis section of the thesis. The use of LFA 

methods provided a natural progression in the analysis that resulted in direct suggestions for 

the Physical Education Department in Butimba and for LiiKe ry regarding developing 

physical education in Butimba and Tanzania. Recommended strategies were provided for 

both Butimba and LiiKe ry, which was responsible for initiating this project from the 

beginning. The problem analysis regarding sport in Tanzania together with the stakeholder 

analysis focused on the goals which had been were established at the outset of this project.  

 

Although the Logical Framework Approach was extensively used in the research, it is mostly 

a practical tool that is not widely used in research. These elements made it difficult to have a 

strong theoretical and methodological foundation upon which to conduct the research. Also 

the nature of the research question demanded a wide approach where information had to be 

gathered from various sources and concerning a range of topics. This made it difficult to 

narrow the focus of the research very specifically and therefore the analysis also consisted of 
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fairly broad suggestions instead of very precise results and answers. The use of the Logical 

Framework Approach provided a practical way of answering the research question with 

research tools that are widely used and well understood by project planning and management 

personnel. This increased the usefulness of the research for other organisations or individuals 

interested in using sport as a tool for development as the same approach and structure could 

be easily repeated elsewhere. The results of this research were focused solely on Tanzania 

and more specifically on the physical education department at Butimba and LiiKe ry and 

therefore they do not necessarily directly carry over to other countries or contexts. 

 

However, despite the shortcomings in further developing the goals, it must be said that the 

goals were met despite the problems mentioned previously. For two entities to reach difficult 

goals over a short period of three years represents a positive step towards possible further 

development projects between these two entities. The positive issues stemming from this 

project must not be forgotten, LiiKe and Butimba have successfully installed and upgraded 

sports grounds and facilities which prior to this project were in a dilapidated and unusable 

condition. Although further maintenance work is still required the positive issues is that those 

people at Butimba have the resources and knowledge to maintain these grounds. 

Additionally, building grounds in the nearby primary and secondary schools allows the youth 

to participate in sport, during their free-time which could lead to future students studying 

physical education.  

 

Additionally, the number of students studying physical education had been dropping and no 

female students were participating. Over the last three years the physical education diploma 

course has seen a surge in the number of students wanting to study as well as a small increase 

in the number of women also. It is encouraging that women are not becoming more interested 

in studying physical education and this should be a real focal point for the department to 

work on.  

 

Over the last three years the physical education department have organised many sporting 

events, which not only improves health and brings with it the social opportunities, it 

allows those students of the PE department to spread the work to various schools and 
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colleges about the opportunities available at Butimba. During my visit there the KIOO 

cup was tremendously successful in that it was organised between three colleges in the 

Mwanza region, it also attracted a lot of spectators from the town itself. It represents 

great publicity for the college and PE department as national TV broadcasters reported 

about the tournament during a news broadcast. 

 

LiiKe have shown great faith in the teachers at Butimba in encouraging them financially 

to attend seminars and workshops in order to further develop themselves so that students 

can fully avail of this. It was highlighted earlier the number of seminars and workshops 

that the teachers have attended, it is hoped that teachers are still able to participate in 

these seminars through financial support from the government.  

 

As there was some delay in receiving the literature, which has already been highlighted in 

detail earlier, Miss Vilanen produced a booklet for students to study for exams and use in 

the future. The booklet contained all the basic information and material which students 

need to know about a variety of sports under the curriculum. Without this material 

students would have been very short and unprepared for exams and for the future.  

 

LiiKe again have been very successful in providing a copious amount of equipment over 

the course of the project, at times though they are guilt of sending over too much 

equipment. However, it is beneficial and rewarding to the students to have such a variety 

of sporting equipment to choose from and really open their options and possibilities of 

what sports to play, as opposed to the normal football and basketball. Introducing 

“foreign games” such as floor ball and badminton allows students to learn new skills and 

maintains their enthusiasm for sports.  

  

Furthermore, the borrowing system in place inside the physical education department is 

very positive as it allows all students to use the equipment thus encouraging other non-

physical education students to play sports and become healthy, for this the PE department 

should be encouraged to maintain.  
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On a final note the area of sport and development is in much need of further research. An 

especially important issue that has already been mentioned is to gain further support to the 

claims made on the potential of using sport in development in developing countries. The need 

for research is especially important in order to develop recommendations on using sport in 

development and therefore enable the use of sport in a way that is most effective.  
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APPENDIX 1: Sports equipment in Butimba 7th Jan 2007 

Item Pcs  Other issue 

Football shorts, blue 25 to Butimba pr. School 

Shin guards, new 5 

 football shoes, new, small 1 to Butimba pr. School 

footballs, nr 3 new 2 to Butimba pr. School 

footballs, nr 4, new 2 to Butimba pr. School 

football socks, blue 5 

 referee jerseys 7 

 referee shorts, black 1 

 referee socks, black 3 

 football jerseys, blue (Finland) 16 

 football jerseys, white (Finland) 16 

 football goalie jersey, nr 1,12 2 

 foorball shorts, Blue (Finland) 16 

 football shorts, white (Finland) 16 

 volleyballs 2 

 pumps 2 

 cones 16 

 bowl like cones 6 

 floorball sticks with grip 11 

 floorball sticks without grip 11 

 floorballs 7 

 baseball bats  3 

 whistles 2 

 stopwatch 1 

 frisbees 13 
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APPENDIX 2: List of books Butimba received in December 2008 

Title       Pieces   Price  Disc% Total    

Let's Play Basketball   14  23,10  10,00  291,06  

(Let's Get Active)  

John Wooden:  

An American Treasure  14   12,92  10,00 162,79  

Basketball Skills &  

Drills with DVD   14  18,47  10,00  232,72  

Youth Basketball Skills  

and Drills    14  14,77  10,00  186,10  

Learning Field Hockey  14  13,84  10,00  174,38  

Training Field Hockey  14  13,84  10,00  174,38  

Sports First Aid  

& Injury Prevention   14  18,47  10,00  232,72  

Principles of Soccer  

for Players and Coaches  14  11,06  10,00  139,36  

Soccer Calling   14  11,06  10,00  139,36  

Game Situation  

Training for Soccer   14  11,06  10,00  139,36  

Gymnastics Drills  

and Conditioning Exercises  14  27,73  10,00  349,40  

Gymnastics Skills   14  18,47  10,00  232,72  

Teaching Fundamental  

Gymnastics Skills   14  36,06  10,00  454,36  

Gymnastics Training  

and Fitness    14  18,47  10,00  232,72  

Gymnastics Essentials  14  18,47  10,00  232,72  

The Netball Handbook  14  13,84  10,00  174,38  

Netball: Steps to Success  14  14,77  10,00  186,10  

Stretching Basics   14   13,84  10,00  174,38  

EASY WORKBOOK:  

STRETCHING   14  24,95  10,00  314,37  

TABLE TENNIS   14  8,70  10,00  109,62  

Coaching Youth Track  

& Field    14  12,91  10,00  162,67  

ATHLETICS    14  13,84  10,00  174,38  

Getting Started in Track  

and Field Athletics   14  24,03  10,00  302,78  

Learning Volleyball   14   13,84  10,00  174,38  

Training Volleyball   14   13,84  10,00  174,38  

Coaching Youth Volleyball  14  12,91  10,00  162,67  

Sport and Physical Education 14  25,32  10,00  319,03  

Teaching Physical Education  
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for Learning    14  59,21  10,00  746,05  

Sports Psychology Basics  14  11,06  10,00  139,36  
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APPENDIX 3: Earliest record of sports literature at Butimba 

Butimba Teacher College,  Physical Education's Sport Literature Inventory, 

20.February, 2007 

TITLE PRODUCER YEAR AMOUNT 

  

First Aid Manual Dorling Kingsley Limited   1 

Emergency First Aid Booklet Dorling Kingsley Limited   4 

Where There Is No Doctor David Werner   8 

Community Health AMREF   7 

Physical Education Teacher Education MacMillan   1 

Principles of Physics Longman   1 

Teaching the Physical Education Lesson 

Handbook 
Evans Brothers Limited   1 

Badminton An Arco Handbook   1 

Fiba, Official Basketball Rules FIBA 1990 1 

Activities and Games for Tropical Schools MacMillan 1957 1 

Physical Education for Teaching Unwin Education Books 1972 1 

Your Book of Table Tennis Faber & Faber Limited   1 

Athletics, a Handbook for Teachers Robert Hale Limited 1980 1 

Scientific Principles of Coaching Prentice Hall 1955 1 

Fiba, Basketball Bulletin, June 1995 FIBA 1995 1 

Complete Track & Field Athletics Kaye & Ward Limited 1978 1 

Introduction to Physical Education, Fitness 

and Sport, 4th Edition 

Mayfield Publishing 

Company 
2001 1 

Foundations of Physical Education and Sport, 

13th Edition 

The McGraw - Hill 

Companies 
1999 1 

How to Stay Healthy 
The Stonborough Press 

Limited 
2001 8 

Ready Notes to Accompany Foundations of 

Physical Education and Sports, 13th Edition 

The McGraw - Hill 

Companies 
2001 2 

Technical Booklet on Physical Education and 

Training 
AGP   1 

Sport for Development and Peace United Nations   2 

Biological Science, 13th Edition Cambridge University Press   1 

Curriculum Gymnastics British Library 1992 1 
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Field Athletics 
Batsford Academic & 

Educational Limited 
1982 1 

Curriculum Theory and Design in Physical 

Education 
The C.V.Mosby Company 1980 1 

Basketball - The Modern Way Souvenir Press 1961 1 

Coaching Young Athletes Human Kinetics Publishers 1981 1 

Contemporary Approaches to The Teaching of 

Physical Education 
Burgess Publishing Company 1979 1 

Clinical Sports Medicine The Collamore Press 1984 1 

Gymnastics in The School Allyn & Bacon Inc. 1965 1 

Motivating Students Routledge Education Books 1980 1 

The Measurement and Appraisal of Adult 

Intelligence 

The Williams & Wilkins 

Company 
1958 1 

School Curriculum and The Individual 
Blaisdell Publishing 

Company 
1966 1 

Modern Schools Athletics Unibooks 1970 1 

Physical Education Syllabus for Secondary 

Schools Form I-IV 

Ministry of Education and 

Culture 
2005 1 
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APPENDIX 4: Subjects on the curriculum 

 

Physical Education department 

Syllabus includes the following topics:  

Ballgames: soccer, volleyball, netball, basketball, handball, hockey and table-tennis. 

All games would include following topics: 

• History of the sport and basic rules (2 theory periods) 

• Warm up, cool down, stretching (2 practical periods) 

• Basic skills (2-4 practical periods) 

• Offensive skills (2-4 practical periods) 

• Defensive skills (2-4 practical periods) 

 

Track and Field 

Running (short, middle and long distance),  

Jumping (high jump, long jump, triple jump, pole vault) 

Throwing (javelin, discus, hammer throw, shot put) 

Track and Field would have two theory periods to cover all events. Each three sub-topics 

(running, jumping, throwing) would also have 6 periods of practical. 

 

Gymnastics 

Would have 2 theory periods and minimum of 10 periods of practical. 

 

Coaching and officiating  

The theory will be included in all topics, not a separate subject. Practical will be done 

with the cooperation of secondary and primary school sport classes.  

 

Theory of physical Education and Sport 

Philosophy of Physical Education and Sport (4 theory periods) 

History of Physical Education and Sport (4 theory periods) 

International involvement and co-operation in the development of physical education and 

sport (4 theory periods) 
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Sport psychology (4 theory periods) 

Sport Sociology (4 theory periods) 

Applied science (8 theory periods) 

Sports medicine (8 theory periods) 

Sports administration and management (8 theory periods) 

Adapted physical education (2 theory periods, 6 practical periods) 

 

Topics which will be covered if extra time appears 

Swimming, Outdoor activities, Camping and orienteering 
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APPENDIX 5: Plan for the coming school year 

Month Week Main topics

September 1.-7.9. Basketball, Theory of physical education

8.-14.9. Basketball, Theory of physical education

15.-21.9. Gymnastics, Theory of Physical education

22.-28.9. Gymnastics, Theory of Physical education

October 29.9.-5.10. Soccer, Theory of Physical Education

6.-12.10. Soccer, Theory of Physical Education

13.-19.10. Volleyball, Applied science

20.-26.10. Volleyball, Applied science

27.10.-2.11. Badminton, Applied science

November 3.-9.11. Badminton, Applied science

10.-16.11. Track and Field / running, Sports medicine

17.-23.11. Track and Field / jumping, Sports medicine

24.-30.11. Track and Field / throwing, Sports medicine

December 1.-7.12. Exams

8.-14.12. Exams

15.-21.12. Holiday

22.-28.12. Holiday

29.12.-4.1. Holiday

January 5.-11.1. Holiday

12.-18.1. Holiday

19.-25.1. Holiday

26.1.-1.2. Handball, Sports administration and management

February 2.-8.2. Handball, Sports administration and management

9.-15.2. Netball, Sports administration and management

16.-22.2. Netball, Sports administration and management

23.2.-1.3. Table-tennis, Adapted physical education

March 2.-8.3. Table-tennis, Adapted physical education

9.-15.3. Hockey, repetition

16.-22.3. BTP

23.-29.3. BTP

April 30.3.-5.4. BTP

6.-12.4. BTP

13.-19.4. BTP

20.-26.4. BTP

May 27.4.-3.5. BTP

4.-10.5. BTP

11.-17.5. BTP

18.-24.5. Exams

25.-31.5. Exams  
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APPENDIX 6: Budget and financing plan for the project  

Budget Year 2006 Year 2007 Year 2008 Total 

1. Personnel costs  

Salaries and related costs of Finnish personnel 29400 9000 9000  

Travel and accommodation of Finnish personnel 7200 8000 8000  

Salaries and related costs of local personnel 7800 15000 15000  

Other personnel costs 500 500 500  

Value of Finnish voluntary work 4200 2000 2000  

Personnel costs, subtotal 49100 34500 34500 118100 

     

2. Activity costs (e.g. training)     

Fees of hired experts 21000 16000 16000  

Other costs 6000 5000 3000  

Activity costs, subtotal 27000 21000 19000 67000 

     

3. Materials, procurements and investments     

Procurement of materials and appliances 8500 2000 1000  

Construction 5000 2000 1000  

Other procurements 0    

Value of donated goods 2500 2500 3500  

Materials, procurements and investments, subtotal 16000 6500 5500 28000 

     

4. Operation and maintenance  

Operation costs 1200 1000 1000  

Maintenance costs 600 1500 1500  

Operation and maintenance, subtotal 1800 2500 2500 6800 

 

5. Monitoring and evaluation     
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External services (incl. experts) 0 3000 2000  

Travel and accommodation 0 1500 1000  

Other costs 0 500 500  

Monitoring and evaluation, subtotal 0 5000 3500 8500 

     

Total implementation costs 93900 69500 65000 228400 

     

6. Administrative costs     

Salaries and related costs of administrative personnel 3360 3000 3000  

Office costs 1200 1000 1000  

Statutory audit costs of the Finnish organisation 1800 1000 1000  

Fund-raising and information 600 500 500  

Value of Finnish voluntary work in administration 780 1000 500  

Total administrative costs 7740 6500 6000 20240 

     

Total project costs 101640 76000 71000 248640 

     Administrative costs as a % of total costs ( max. 10%)  8,24 9,35 9,23 8,86 

 

Financing plan Year Year Year Total 

1. Self-financing     

Cash contributions 8500 6000 6000  

Voluntary work and material donations 7480 5500 6000  

Total self-financing 15980 11500 12000 39480 

Self-financing as a % of total costs (5) 15,72 15,13 16,90 15,88 

2. Project support from the Ministry for Foreign Affairs     

Earlier allocation of project support     

New/additional application 85660 64500 59000 209160 

Total financing 101640 76000 71000 248640 

 


